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Amotivation is a state in which there is no discernible link between a student's activity and the 

outcome of his or her behavior. This research focuses on the various elements that contribute to 

Graceville National High School students' disinterest in the subject Physical Education. A total of 

998 students (502 girls and 496 boys) completed the questionnaires of Bo Shen’s Amotivation 

Inventory-Physical Education (AI-PE) and Pelletier’s Interpersonal Behavior. The scale from the 

Amotivation Inventory-Physical Education (AI-PE) was used to measure Amotivation in PE, and 

the Interpersonal Behavior Scale (IBS) was used to measure Teachers' Social-Support. Frequency 

and percentage, weighted mean, and Pearson Product Correlation Coefficient are the statistical 

approaches employed. The findings provided solid support for the many characteristics of 

amotivation in physical education, showing that amotivation may be caused by a range of factors. 
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The key findings revealed that pupils interest in participating in physical education depends on the 

characteristics of the tasks and level of teachers’ support in terms of autonomy and relatedness. To 

improve students' participation in physical education, these should be noticed, appreciated, and 

addressed in the classroom in order to engage students in physical education for the sake of their 

health. Evidence from a number of studies seems to support the hypothesis that the experience of 

students in physical education have successfully motivated students themselves, providing 

perceptions of competence, and enjoying themselves in doing physical activity in school. It is 

recommended that the multiple dimensions of amotivation should be distinguished and 

instructionally managed during teaching and learning.   
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CHAPTER I 

THE PROBLEM AND LITERATURE REVIEW 

 

1.1 Background of the Study 

According to the most current data, children and adolescent inactivity during physical 

activities is a severe issue that can be noticed across the world. In this respect, a lack of physical 

exercise has been linked to a variety of dangerous medical ailments as well as mental problems, 

which has been the subject of much research. Despite the fact that this demographic has a desire 

to be more active, the external (environmental) variables have a substantial effect on the ultimate 

choice to devote less time to beneficial physical activity. 

Alongside the efforts of families and professionals, public policies in general and specific 

educational policies from authorities play a decisive role in the promotion of active and healthy 

habits. This is due to the fact that public policies are determined by public health (Pate & Dowda, 

2019). In the context of education, Physical Education (PE) is the most significant topic to study 

in order to accomplish this objective since, in comparison to other subject areas; it offers distinctive 

active and practical frameworks. The topics covered in this area of study are broken down into a 

variety of subfields in accordance with the educational requirements of each nation's system. As a 

result, it advocated the creation of the content for all of the disciplines via the use of the holistic 

model of competence included within the framework for the Definition and Selection of 

Competencies. Recently, Escalié et al. (2017), stressed that each piece of material strives to 

promote holistic students’ development taking into consideration the pedagogy of integration with 

the rest of the disciplines. 
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The purpose of physical education (PE) is to encourage children to participate in enjoyable, 

real-world physical exercise and to engage them and urge them to do so in order to foster a healthy 

and active lifestyle. Developing students' intrinsic motivation is essential to both getting and 

keeping them motivated in physical education (PE), and this new window will open in a new 

purpose. The joy that students experience as a result of actively participating in or successfully 

completing an activity is an example of intrinsic motivation. 

Physical activity in childhood and adolescence improves physical fitness through 

developing strong bones and muscles, controlling weight, reducing anxiety and stress, increasing 

self-esteem, and lowering blood pressure and cholesterol levels. Increased mental alertness, 

improved academic accomplishment, and a lower level of stress and depression are all linked to 

such activities. Physical activity can also improve one's ability to function and reduce the risk of 

developing chronic diseases. Young individuals aged 6 to 17 should engage in at least 60 minutes 

of physical activity each day, according to experts. According to studies, the most intensive ages 

in physical activity education are between the ages of 13 and 18. However, according to recent 

surveys, the number of adolescents who participate in physical activities is declining. Adolescence 

is a critical period during which people either become avid participants in physical activities or 

become utterly non-participants. 

The school is an important location where young people can participate in more physical 

activity. Participation in school-based physical education (PE) has been connected to individuals' 

general involvement in physical activities, as well as their overall health, particularly with regard 

to weight concerns. According to Hagger (2012), one of the primary purposes of physical 

education is to provide young individuals with the necessary skills, knowledge, and competencies, 

and that participating in physical activities is linked to fitness and safety in leisure time.
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 Ntoumanis (2005), on the other hand, believes that a high level of motivation is required 

for youngsters to actively participate in physical activities. 

Establishing and maintaining classroom motivation was among the most essential tasks 

assigned to educators, and it necessitates constant attention and careful consideration because 

motivation has been linked and attributed to the human feelings experienced by learners in the 

class, and if such altruism is regarded or realized as interacting and optimistic by pupils, it can 

increase their interest to learn well enough and behave accordingly (Graham, 2018). 

Pertaining to one investigation, the characteristic and effectiveness of teacher involvement 

which they were prepared to do something for their pupils could be used as a criterion of the types 

of learners that they'll have, and also getting an impact on educational accomplishment; and if the 

instructor does not pay close attention and impose a strive to give a school environment that is 

amenable and suitable for the fulfillment of their pupils' educational needs, they would have an 

impact on the learners' academic levels of competence (Barr, 2016). 

In fact, one solution established by the Department of Education to promote an effective 

learning climate for students is the issuance of Department of Education Order No. 36, series of 

2016 which pertains to Policy Guidelines for the K-12 Curriculum Programme for official private 

and government schools in the Philippines.; such order is aimed for schools to recognize 

outstanding performance and achievement of learners in various aspects of student development. 

Motivation is a common issue in sports and exercise research, psychology study, and 

literature research (Biddle, 1997). In the context of physical activity, different sorts of motivation 

are suggested for a shift in the form of cognitive, affective, and behavioral experiences (Vallerand, 

2001). Motivation is described as the direction and strength from one's endeavor (Sage, 1977), and 
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it pertains to how an individual search out, pursues, or is drawn to a particular situation, as well as 

how much effort they put forth in that context (Weinberg, 2003). Deci and Ryan's (2000), self-

determination theory is a general explanation of motivation. The best method to understand 

motivation is to use self-determination theory, which describes the various influences that motivate 

behavior and depicts the progression from extrinsic to intrinsic motivation. Students who are 

engaged (intrinsically motivated) in an activity for reasons of knowledge, successes, and 

stimulations are at the highest level. The kids who are less self-motivated (extrinsically motivated) 

in an activity for fewer intrinsic reasons are next on the continuum (outcomes and external 

rewards). Amotivation, which occurs when an individual is neither intrinsically nor extrinsically 

motivated and hence has emotions of incompetence and lack of regulation (lack of self-

determination), is at the extreme end of the spectrum (Huber, 2012). 

According to this view, human conduct can be intrinsically motivated, extrinsically 

motivated, or amotivated in any manner. Intrinsic motivation is demonstrated when people 

willingly engage in fascinating and enjoyable activities that provide opportunities for learning or 

task completion (Vallerand et al., 1995). Extrinsic motivation, on the other hand, is presumed when 

people participate in an activity because they value the related outcomes, such as fame and 

extrinsic incentives, over the activity itself. Amotivation, on the other hand, refers to the lack of 

both intrinsic and extrinsic motivation, as well as a complete lack of self-determination and interest 

in the behavior in question (Deci & Ryan, 2000). A demotivated student may believe that PE serves 

no purpose, resulting in boredom, low attendance, or merely passive involvement in class 

(Ntoumanis, 2009). 

Because there are few studies on amotivation, Ntoumanis (2004), relies on Carlson's (1995), 

alienation study. Carlson (1995), utilizes the term alienation (Dean, 1961) to explain emotions of 
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meaninglessness, powerlessness, and isolation among middle and high school students in the 

United States. Amotivation and alienation is not the same thing. The researchers feel that 

meaninglessness and helplessness can lead to a sense of amotivation, based on the research 

conducted by Pelletier et al. (1999). Carlson (1995), discovered that alienated pupils believe PE is 

unimportant. Students' evaluations of competence were low, and they disliked competitive 

circumstances. They cited a lack of activity options and a significant sense of isolation from their 

peers as contributing factors. Passive participation in class ("wallflower approach"), feigning 

illness or injury, or nonattendance was also used to demonstrate alienation. 

On the other hand, the current study wants to see if gender disparities in physical education 

affect motivation. Through an interview, Coakley and White (1992), conducted an initial 

investigation of amotivation to physical education. They spoke with young men and women about 

their previous PE experiences. Some women stated that they were unmotivated. They loathed gym 

clothes and the changing and showering rituals in PE. Any of the men's poor PE experiences failed 

to identify such elements. Flintoff and Scraton (2001), discovered that many girls avoided optional 

activities like swimming, even if they enjoyed them, in order to avoid unwelcome attention from 

the boys in another qualitative study of students' experiences in British physical education. 

According to a collected data, a small percentage of students received an outstanding grade 

in Physical Education, few were extremely satisfied and satisfied, respectively while 32.1 percent 

were somewhat satisfied, and 7.3 percent did not meet expectations. 

Adolescents who have poor self-efficacy and commitment to physical education (Carlson, 

1995) are more likely to participate passively, pretend to be wounded or unwell, and indulge in 
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inadequate amounts of fitness exercise beyond the school (Ntoumanis et.al., 2004). A dearth of 

drive, or procrastination, is undeniably has become severe issue. 

The purpose of this study was to look at the effects of teachers' efforts, students' ability 

views, and a lack of school facilities and equipment on high-school students' amotivation in 

physical education. 

 

 

1.2 Literature Review 

 This section discusses the related literature and studies pertaining to topics and issues about 

amotivation, and interpersonal behavior in learning physical education as a foundation to give light 

on the relevance of the investigation. 

Amotivation 

 Amotivation refers to a state in which individuals cannot perceive a relationship between 

their behavior and that behaviors’ subsequent outcome (Shen et al., 2010). In the study of Shen et 

al. (2010), they developed an amotivation model to validate in beliefs that amotivation is a 

multidimensional construct that reflects the complexity of motivational deficits in physical 

education.  

 According to the Self-Determination Theory (Deci & Ryan, 2002), individuals’ behavior 

can be effectuated through intrinsic motivation, extrinsic motivation, and amotivation. Intrinsic 

motivation shows enjoyment and interest-related motives in activity, extrinsic motivation used 
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instrumental motives, and last is amotivation or an absence of motivation in doing task or given 

activity. These three broad theoretical types of motivation can be located at some point on a 

continuum, representing the relative degree of self-determination of behavior (Ryan et al., 1989). 

Self-determined individuals can internalize and give a greater extent of executing given behavior 

rather dan less self-determined as they involve in an activity. In the continuum, amotivation 

comprises the other extreme with the least amount of self-determination and represents a complete 

lack of volition with respect to the target behavior (Deci & Ryan, 2002). 

 According to Palletier et al. (2001), amotivated individuals cannot perceive a relationship 

between their actions and subsequent outcomes of those actions. They may feel lacking control of 

their actions, disintegrated, and invest little effort or energy to finish a task. Boredom and poor 

concentration in class, poor psychosocial adjustment, high perceived stress at school (Baker, 

2004), and school dropout (Pelletier et al., 2001) have all been associated to amotivation 

(Vallerand et al., 1993).  

 Shen et al. (2010), stated that in physical education, some researchers have also examined 

amotivation. Carlson (1995), for example, uses the term alienation to describe middle and high 

school students’ amotivation. Interviews conducted in class observations found out those students 

who are alienated felt that physical education was not personally important. Those students had 

low perceptions of competence and adherence. They were more likely to be passively participating 

in class, faking illness, and choosing to be absent. Ntoumanis et al. (2004), has a similar study 

wherein that explored British school children’s perception of amotivation which resulted from 

learned helplessness beliefs and was often displayed absenteeism, low engagement in class, and 

low intention to participate in physical activity and became physically active outside school.  
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Amotivation in Physical Education 

According to Peak and Jones (1955), outlook and inspiration have long been considered to 

be inextricably linked concepts. Satisfaction is regarded as an emotional element associated with 

self-determined desire to engage in physical exercise (Hashim et al., 2008 & Yli-Piipari et al., 

2009). A conceptual foundation known as Self-Determination Theory (Deci & Ryan, 2000) has 

often been used to analyze pupils' responses to PE by analyzing the existence of identity motivation 

(Van den Berghe et al., 2012). SDT is a meta-theory that incorporates several mini-theories in 

attempt to explain individual motives (Vansteenkist et al., 2010). One of the primary aims of SDT 

has been to get a more distinct form of motivation by questioning what type of motivation is being 

expressed at any particular time. 

Peak and Jones went on to say that for a long time, attitude and motivation were thought 

to be inextricably related notions. Satisfaction is one of the emotional characteristics connected 

with identity desire to engage in physical exercise (Hashim et al., 2008 & Yli-Piipari et al., 2009). 

Self-Determination Theory (Deci & Ryan, 2000) is a theoretical basis that has commonly been 

shown to measure the students' orientations to PE by examining the existence of self-determined 

drive (Van den Berghe et al., 2012). SDT is a schema that combines multiple mini-theories to 

explain human motivation and behavior. One of SDT's main goals has been to get a more unique 

approach to motivation by asking what type of motivation is displayed at any given time. 

People with the need for competency try to involve with their environment successfully in 

order to feel capable in obtaining desired results and avoiding unfavorable circumstances (Deci & 

Ryan, 1985). A need for liberty refers to the interpersonal relationships and connections formed 

between persons, and it is founded on a basic need to be in connection with each other (Guay et 
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al., 2000). And a need for connectedness focuses on interpersonal connections and bonds formed 

between individual people and are predicated on a base instinct to be in interaction with one 

another (Guay et al., 2000). 

Deci and Ryan (2000), observed that settings that foster autonomy, competence, and 

relatedness result in greater internalization and integration than circumstances that inhibit these 

requirements, but that each factor drives motivation differently. In papers and books, these forms 

of drives are referred to as self- efficacy and perceived control, and they are ranked on a spectrum 

of strong to low levels of self-determination (Vansteenkiste et al., 2010). Managed motivation is 

connected with stress and compulsion to believe, act, or conduct in specific ways, while autonomy 

support combines behavioral management with perceptions of choice, psychological freedom, and 

introspective identity. 

Amotivation or loss of enthusiasm to participate in a given behavior that is initiated and 

handled by circumstances outside of the human's conscious control is distinguished from 

independent and regulated motivation. Moreover, both independent and managed motivation may 

govern involvement in a certain activity environment, and both can lead to high participation; 

nevertheless, the two motivations vary. The point at which an individual is self-motivated is a 

marker of desire satisfaction and, as a result, developmentally wellness, with consequences for 

education, productivity, personal observations, and well-being (Vallerand et al., 1999). 

The relationship between demands fulfillment and drive is one of the main cornerstones of 

SDT (Deci & Ryan, 2000). Van den Berghe et al. (2012), subsequently corroborated this in an 

assessment of PE studies. Notwithstanding the research that indicates that several pupils have their 

essential human needs fulfilled and are thus independently motivated to participate in Physical 
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education classes, plenty of others take part in federally mandated PE classes mainly since they 

have to, and this dearth of need assistance improves controlled motivation further while lowering 

autonomous motivation (Barkoukis et al., 2010). 

In a research of teenage amotivation, Ntoumanis et al. (2004), discovered that amotivation, 

manifested as non-attendance and poor engagement was primarily driven by reinforced weak 

views and poor need fulfillment. Students called for a greater focus on beneficial impact, need 

fulfilment, and fundamental changes to counteract indifference. Hashim et al. (2008), proposed, 

using Ntoumanis' study, that pupils in physical education should be able to show their 

physiological competence with whichever approach is most appropriate for them. 

Furthermore, according to Hagger (2015), the theory's goal is to explain human motivation 

and behavior through individual differences in motivational orientations, contextual influences on 

motivation, and interpersonal perceptions. The distinction between self-determined or autonomous 

forms of motivation and non-self-determined or controlling kinds of motivation is central to self-

determination theory. Experimental research on how rewards affect motivation in educational 

settings gave rise to self-determination theory. Cognitive assessment theory arose from study into 

the impact of incentives and internal motivation on behavior (Deci, 1972). The concept implies 

that a person who participates in a behavior for positive externalities such as monetary gain will 

remain to do so as much as the benefit remains prevalent. If the prize is stripped away, opposition 

is probable. The diminishing effect happens when an incentive is offered that significantly 

diminishes intrinsic motivation. 

Thus according to self-determination theories, external forces such as incentives do not 

necessarily have to lead in a drop in internal drive. The instructive nature of rewards can mitigate 
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the destabilizing influence of incentives. The demoralizing impact can be minimized by delivering 

incentives in such a manner that they are just informational of ability rather than conditional on 

behavior (Ryan et al., 1983). Ryan's critical studies, like Deci's first free-choice paradigm tests, 

rewarded individuals for engaging in interesting activities. He did, though, propose a scenario in 

which individuals commented on their competence in addition to the award. The evaluation on 

competency made it apparent that the award was for 'doing very well' on the task and those 

individuals were reaching their personal objectives. When contrasted to those who just got the 

award, individuals in the criticism group did not exhibit the utilizing. This established the 

framework for an expansion of cognitive assessment theory that considered the function of social 

agents in the environment in supporting or suppressing inner drive. The extension had far-reaching 

ramifications for the theory's development, particularly its use as a tool for altering and behavior 

modification. 

Whereas the diminishing impact and informative role of rewards in cognitive appraisal 

theories have been demonstrated to be a persistent impact in social psychology (Tang & Hall, 

1995), the concept has limited direct applicability in practical contexts such as healthy behaviours. 

One plausible scenario is that health activities are rarely to be undertaken just for monetary 

motivation or external circumstances. Other sorts of antecedents, as well as the impacts of extrinsic 

or regulating types of incentives, may play a role in behavioural control in health-related 

circumstances. 

As an outcome, while cognitive appraisal theory serves as a preliminary step for 

recognizing the impact of environmental factors on behavior patterns, such as health-related 

behaviors, it is the extended form of the theory, which facilities means sub-theories, that serves as 

the foundation for more thorough rationalizations of intrinsically motivated and numerous impacts 
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(Deci & Ryan, 2000). Sub-theories explain how actions are integrated and become independently 

inspired in biological theoretical approach, the beginnings of types of motivation in basic 

necessities theory, and the influence of individual variation in autonomy and governed motivation 

and engagement on behavior in co-integrating orientations theory. 

For involvement or engagement in an activity, there are two types of motivation: intrinsic 

and extrinsic motives (Williams, 2006). According to Deci and Ryan (1985), there are many sorts 

of intrinsic and extrinsic motivation that vary along an ego continuum. Amotivation is the least 

compelling motive kind on the motivation spectrum. These are athletes or students who lack a 

feeling of control regarding their engagement in sports or physical activities and have no extrinsic 

or intrinsic drive to do so. Unmotivated athletes or students are confused why they participate in 

sports or physical activity. Extrinsic motivation is the next phase along the continuum, in which 

people believe that external causes influence their engagement in sports or physical activities. They 

engage in an activity in order to attain a goal or obtain something they desire. Finally, at the 

opposite end of the spectrum is the typical condition of intrinsically motivated, in which a learner 

or a player participates in a sport for the inherent pleasure it offers. It is completely self-sufficient 

and represents the ideal state or type of self-determination philosophy (Ryan & Deci, 2000). 

Deci and Ryan argued that all athletes or students should meet the needs of being 

competent, autonomous, and linked in a sports setting. There will be more intrinsic motivation, 

investment, and well-being in the sports or physical activity setting if those three criteria are met. 

Athletes who are unmotivated, on the other hand, are likely to demonstrate maladaptive 

motivational habits (Williams, 2006). Athletes who participate in sports for fewer ego reasons 

report lower levels of happiness and tend to be more vulnerable to maladaptive reactions such as 

overtraining and burnout (Lemyre et al., 2004). If the extrinsic incentives that keep them engaged 
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in the action disappear, such athletes are less likely to try harder or drop out. This is due to the fact 

that they do not choose to participate in sports. 

The Self-determination theory focuses on the extent to which activities are deliberate, 

volitional, or self-determined, according to Anshel (2003), in Sport Psychology from Theory to 

Practice (4th Edition). Humans have a need for competence and autonomy, according to this 

notion. Strong IM is accompanied by high self-determination. Furthermore, the intrinsically driven 

individual believes that they are responsible for any gains derived from this action. In contrast to 

sentiments of high contribution, a team member who does not believe they contribute to the team's 

success would experience less self-determination and, as a result, will be less intrinsically 

motivated. Coaches, on the other hand, can encourage students' emotions of self-determination and 

personal responsibility for outcomes by soliciting input from players. Encourage "full 

engagement" by athletes and avoid feelings of alienation are key to boosting self-determination 

and IM. Excessive externally based control and feelings of helplessness in athletes generate 

estrangement, which reduces or eliminates IM. 

Students’ Demographic Profile and Amotivation 

  According to Säfvenbom et al (2014), research, learning is essentially a future concern. In 

Norway, for instance, the course content for everyone declared that education must give learners 

opportunity to learn. Furthermore, Physical Education must encourage resistance training in all 

aspects of life and foster lifelong pleasure of physical activity (Utdanningssdirektoratet, 2012). As 

a consequence of this purpose, elements such as fun, optimism, and motivation to continue 

participating are prevalent all across the curriculum's beginning. 
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The Physical Education program includes lifelong delight, good attitudes, and identity 

determination, which seems to correspond with one major challenge that Western societies 

confront. In relation to past generations, todays modern prolonged status is more based on an innate 

decision than on a necessity, and as a result, positive movement encounters (Agans et al., 2013), 

have emerged as a major public health priority (Kwan and Bryan 2010). This implies that for 

young people in particular, mobility and engagement in mobility circumstances should be 

associated with pleasure (Dismore & Bailey, 2011), fulfilment of fundamental emotional factors, 

and ego motivation (Deci & Ryan, 2000). 

 

A. Socio Economic Status 

Socio-economic status is the combination of economic and sociological measures of an 

individual work experience and economic and social position of an individual or family in 

connection to others on the premise of income, educational level and occupational status (Bhat 

et.al., 2016). Socio-economic status partitioned into three categories, high socio-economic status, 

middle socioeconomic status, and low socio-economic. To point out individuals’ classification any 

or majority of the three variables such as income, education, and occupation can be evaluated.  

Socio-economic status is the mix of monetary and sociological proportions of an individual or 

family in association with others on the start of pay, instructive level and word related status (Bhat 

et al., 2016). According to Kala et al. (2017), socio-economic status alludes to instructive 

capability, assignment, wage, riches, education, and status of a person in the public. He found out 

that those high socio-economic individual longs for accomplishing high class calling. Socio-
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economic people with medium class consider calling with normal increment and low socio-

economic status people may accomplish for calling of low-level classifications.  

Socio-economic status impacts the academic motivation of students (Camus et el., 2018). 

Teese (2003), found that there is a clear and consistent trend for children with lower socio-

economic status families to have lower Victorian Certificate of Education or VCE scores. Kala et 

al. (2017), stated that families who live in higher socio-economic status areas are more likely to 

have a more stimulating cognitive home environment, resulting in students with higher academic 

motivation than students who live in lower socio-economic status areas. In the study of Bhat (et 

al., 2016), it was stated that students with high socio-economic status have higher academic 

achievement than students with low socio-economic status. Thus, the hypotheses that there is a 

significant difference on achievement of students between high and low socio-economic statuses 

was accepted. They concluded that socio-economic status is a significant factor in academic 

achievement.   

However, Fleming et al. (2001), stated that higher socio-economic status did not cause greater 

academic motivation rather suggested positive relationship. SES directly filtered to the child 

through proximal environment, that is, families of relatively higher socio-economic status are more 

likely to furnish a cognitively stimulating home facilitating the development of academic intrinsic 

motivation. Bhat et al. (2016), concluded that irrelevant distinction was found between the 

understudies with center and low socio-economic status in regard to scholastic accomplishment. 

Thus, understudies from lower and higher SES families don’t contrast in academic motivation 

states of mind (Turcinskaite-Balciuniene et al., 2015).  
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Ogunshola (2012), discussed in his study that socio-economic and education background of 

parents are not significant factors in students’ academic performance. However, educational 

qualification of parents and health status are significant factors that affect the academic 

performance of students. In the summary of the research findings of Ogunshula, the first two 

hypothesis i.e. academic performance of students in relationship to the parental socio-economic 

background and educational background were not statistically significant. However, the students’ 

mean score was examined to be higher with educated parents and high socio-economic status 

compared with students from parents of low socio-economic status that the students from 

uneducated parents and belonging to a low-economic status.  

B. Age 

Most of the study on amotivation in PE focused on secondary school students specifically those 

who are between 14-16 years old (Ntoumanis et al., 2004; Shen et al., 2010). Research suggested 

that motivation and physical activity declines during adolescence. Physical activity levels decrease 

dramatically during adolescence particularly in girls aged 8-10 (Aaron et al., 2002). This period 

between the final year of primary and beginning of secondary school are crucial to observe changes 

in psychosocial factors, which may or may not influence physical activity levels in the future. The 

transition from primary to secondary is probably one of the greatest sources to not continue the 

education of pupils (Katene, 2000). For instance, pupils encounter lots of changes like being the 

oldest in the school in year 6 to being the youngest in year 7, being taught by specialist teachers in 

all subjects, and in PE, being taught with full size equipment.  

Amotivation is present among boys and girls from year 7 to 11. It is a big concern that students 

who have been amotivated in PE in year 6 may continue to be amotivated in secondary level. The 

following reasons like low ability and effort beliefs, not valuing the subject and finding activities 



17 
 

boring are negative experiences of students during primary level. Jackson (2016), did a study and 

investigated amotivated students’ experiences of PE in primary school, as well as their 

expectations and feelings towards PE in secondary level to clearly understand why pupils are being 

disappointed in PE at such early ages of development.  

In the findings, presented are some of the general dimensions and higher order themes that 

were taken from existing theories and research on self-determination, amotivation and peer 

motivational climate, reviewed in the background of the study. The four amotivation dimensions, 

students’ perceptions of teacher need support, performance climate and peer motivational climate 

were established as the main themes (general dimensions) and were supported by analyses.  

C. Sex 

In the study "Understanding Amotivation in Physical Education Among Filipino Students," 

Abella et al. (2014), probed the main reason why kids feel amotivated in physical education. The 

study examined into the interactions of amotivation of pupils from primary and secondary schools, 

in addition to sexual dimorphism. The study included 386 Grade 9 students from two high schools 

in NCR. To fill a questionnaire method, they were handed the Amotivation Scale in Physical 

Education and the Instructor's Relational Behaviour Index. As per the results, competence views 

were regarded as the most important element in Filipino Grade 9 learners' lack of willpower in 

physical education, trailed by efforts, job features, and value. Ultimately, learners at school 

systems noted a lack of drive as the primary factor. Educators, according to the results of the study, 

must focus on increasing learners' capability perceptions in order to lessen emotions of 

disengagement in school. 
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The inclusion of physical education in the school curriculum is thought to be ideal for 

improving student attitudes, not only by assisting in the improvement of physical strength and 

endurance, but also by allowing students to learn and experience attitudes that they would not be 

able to learn or experience within the four walls of their classroom. Cooperation and teamwork are 

two examples of attitudes that kids should learn. By incorporating games into physical education 

lessons, learners might become more conscious of the importance of constantly interacting with 

their colleagues or members in order to establish goals, such as defeating other competitors or 

squads (Sprake & Temple, 2016). 

As an outcome, behaviors related to physical education learning must be highlighted 

furthermore in order for the staff to fulfill their rights in incorporating the benefits of understanding 

these perceptions into their daily lessons; even if most learnings in physical education class are 

involved with going 'physiological,' it is crucial to know that schoolchildren are not only doing or 

achieving an assignment but are also acquiring knowledge. Therefore, the children will have a 

specific vision and comprehension of what they're doing why it's essential; it'll be similar to 

providing them a purpose and focus, lessening the probability that they'll think like they're 

performing things as they're ordered to (Palmer et al., 2014). 

It has been shown that students who regard school activities to be beneficial to them have 

a higher likelihood of achieving a high proportion of student engagement and cooperation in the 

implementation of such activities. If students perceive a physical education activity as a way to 

improve their self-discipline, there is a good chance they will participate (Morris, 2017). 

Another evidence related to gender assimilation in physical education operations is the 

concept that all these athletics as well as other sports exercise could provide opportunities for 



19 
 

participants to impose boundaries for themself, or in other sayings, can enable each other to greater 

constitute and create their feeling of self, because the greatest effect the prerequisites of the 

physical program that they've been in, the further they'll be required to put boundaries for oneself, 

for instance (Ennis et al., 2017). 

D. Academic Achievement 

According to Sternberg (2015), academic performance at school measures the final score 

of the student. It has been traditionally studied and explained by individual variables, mainly 

intellectual, but also by personality and contextual factors. Poropat (2020), stated that other 

researchers suggested that the cognitive variables are the most important predictor of academic 

achievement and explaining most of the phenomena. However, some of the authors support that 

the study of contextual and personality variables provides a better and more complete explanation 

of academic performance. A recent study by Banos et al. (2020), based on the individual 

satisfaction a predictive model of academic performance was presented. Study shows that student 

motivation is a relevant variable due to the learning goals of students, which brings up different 

mental situations in students, resulting having a positive and negative attitude toward study. This 

determines the effort invested to achieve learning and academic performance. Chatzipanteli et al. 

(2015), Kirby et al., (2015), and Sevil et al. (2017), stated that in the subject Physical Education, 

academic performance and metacognitive skills have been predicted by motivation variables in 

previous research. Barkoukis et al. (2014), indicated in his longitudinal study that a more self-

determined motivation obtained higher academic performance in PE and, in addition, a less self-

determined motivation explained lower qualifications. 

Calver et al. (2020), stated that despite the high correlation found in their study between 

the PE grades and overall grades, autonomous motivation toward PE did not act as a significant 
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predictor of overall academic performance. According to Wentzel et al. (2017), these results are 

not in line with previous studies in that self-determined motivation predicted academic 

performance in other subjects. As demonstrated in a large based literature positive relationships of 

the most autonomous forms of classroom motivation with academic outcomes (Howard et al., 

2017). Taylor et al. (2014), conducted specifically a meta-analysis highlighted the significant role 

of intrinsic motivation in predicting school achievement. The instruments used in the study may 

be due to the result, where motivation of specific subject like PE was analyzed. It was proposed 

that the motivation measure from a more contextual point of view, assessing the possible level of 

prediction of the students’ motivation on their specific and overall academic performance. The 

results of the study by Calver et al. (2020), was in line with the Hierarchical Model of Motivation 

by Vallerand (2001). It emphasizes the importance of antecedents in the emergence of more self-

determined motivation forms and consequences. It is also providing a more complete knowledge 

of the motivational process underlying disciplined behaviors and the academic performance of PE 

secondary students.  

Barkoukis et al. (2014), stated that the prediction of school students’ academic engagement 

and achievement is a focal issue in educational psychology. Most of the research related to the 

study aims to understand different mechanism such as motivational climate, motivational 

regulations, and learning strategies. Boiche et al. (2008), stated that these can lead to increased 

academic engagement and achievement of students. One of the most important factors that can 

affect academic achievement is motivation (Tucker et al., 2002). However, longitudinal research 

evidence is limited in exploring the effects of different types of motivation in academic 

achievement one of such is the amotivation or the absence of motivation.  
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Barkoukis et al. (2014), showed that increases in students’ amotivation were associated 

with lower PE grades. Also, students who reported higher average levels of amotivation relative 

to their classmates achieved lower PE grades, compared to students who reported lower average 

levels of amotivation. Lastly, classes with higher average levels of amotivation achieved lower 

grades, compared to classes who reported lower average levels. 

Findings pertaining to amotivation were consistent with the hypothesis of Barkoukis et al. 

(2014), and previous research findings. A negative relation between amotivation in PE grades was 

found at all three levels of analysis. According to Ntoumanis et al. (2004), highly amotivated 

students are identified by helplessness that show no interest, do not participate and worst do not 

attend PE class. Amotivated students reported not exerting effort in the lessons due to the reason 

that they think they had the competence to do well in PE, or because they did not give importance 

to it. Lower grades from their teachers were much likely the result. In addition, Ntoumanis (2005), 

found that amotivated students were more likely to opt out from non-compulsory PE.  

Interpersonal Behavior and Amotivation 

 Shen et al. (2010), conducted a research that used spearman rank correlation coefficients 

to discover that a lack of social support is related to the lack of motivation in physical education. 

Social factors or motivational climates impact not only the level of enthusiasm, but also the degree 

of amotivation. Physical education amotivation is a distinct entity, a dynamic and multifaceted 

process. Furthermore, the data show that amotivation, which stems from a lack of competence, 

autonomy, and relatedness support, might affect motivation outcomes. It is critical that physical 

educators recognize and treat the reasons of amotivation through instruction. Creating a pleasant 
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interpersonal climate between teachers and students may help to reduce apathy in the classroom 

(Furrer & Skinner, 2003). 

Teachers must create a learning environment that is warm, loving, sensitive, dedicated to 

attention and time, and emotionally available in order to give relatedness support (Furrer & 

Skinner, 2003). A relatedness-supportive teacher uses democratic engagement methods, sets 

standards for student activities based on individual differences, demonstrates a "compassion" 

approach to their own job, and gives valuable criticism, all of which are comparable to educational 

love and care (Wentzel, 1997). According to the findings of the study, purposefully including 

connectedness supports in physical education helps individuals feel connected and relevant, and 

this feeling of connection or close relationships is critical for learners' overall motivated 

improvement (Shen, 2010). 

As per Shen's study (2010), amotivation may be characterized as a condition of 

motivational deficiency (Deci & Ryan, 2002), or levels of loneliness and powerlessness in physical 

education (Ntoumanis et al., 2004). The results gave compelling evidence for the multimodal 

character of amotivation in physical education, demonstrating that amotivation can come from a 

variety of sources. Two schools revealed a broad trend in which teachers rated in-school effort, a 

good behavior construct in physical education, as expected by the predictive validity correlations. 

The overall relationships may represent the influence of the four amotivation concepts' common 

variance. The findings of this study support the idea that a student's level of motivation is linked 

to their participation in class. 

Mazyari's work, "Students' Amotivation in Physical Education Activities and Instructors' 

Social Support," is another study on amotivation and teachers' social support. The major goal of 
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this study was to look into why students are unmotivated to participate in physical education 

activities and how it relates to the level of social support provided by physical education teachers. 

The findings revealed a link between social support loss and amotivation characteristics. It means 

that the social support and amotivation of physical education teachers, as well as their subscales, 

had a substantial and unfavorable relationship. According to Hsu et al. (2015), negative 

connotations of physical activities are associated with decreased levels of social help from family, 

as well as internally and externally impediments. Teachers are the most important variables in 

receiving information from students and supporting their talents in schools, therefore more 

companions between teacher and student are critical for enhancing students' motivation. 

Educators should work collaboratively with their corresponding school heads and 

executives, as well as pupils' family members and the surrounding neighborhood, to address 

specific problems and address variables that are discovered to be making a contribution to students' 

learning problems in order to sustain and encourage an educational environment that is suitable 

and delighting to schoolchildren. This honest and collaborative conversation will enable each side 

to express their own thoughts and views, as well as devise the required activities to properly tackle, 

progress, and add to the kids' better learning opportunity. A good sample for an appropriate 

educational environment must be explored and examined in order for teachers or school managers 

to help determine the major factors influencing their pupils' educational performance as a result of 

one ‘s school climate, as well as to nourish and improve attitudes and actions that highlight the 

fulfillment and advantage of education (Hera et al., 2016; Magulod, 2019). 

It is mentioned that an optimal learning environment that educators should provide for 

pupils is one that could improve their interest in understanding as well as greater interact them in 

numerous classroom and school operations that are being completed in their different classrooms; 
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the aim of reward and perfect learning climate is one that is extremely inspiring and suitable for 

the educational needs of each student; it is one in which the pupils will continue to feel that their 

education is valued (Sobejana, 2016). 

A greater and much more optimistic educational environment not only lets learners become 

more eager to learn, but it also takes into account the advantages of a good educational 

environment in decreasing the probability of young students in adolescent and inappropriate 

behaviour and improve their general academic and student achievement in mathematics. It has 

been found that if pupils are more centered and enthralled in schoolwork, this is a making a 

contribution factor that helps reduce their habit of turning to violent act because they are more 

informed and also have an improved sense of right and wrong; and they will have the opportunity 

to guide their vitality and knowledge in just doing things that are for the larger and common good 

of everyone (Magulod, 2017). 

Specific studies have also reported that in societies where pupils dedicate a high rate of 

violence and criminal acts, this has been credited to the concept that pupils are not well-educated, 

and that the educational climate and surroundings they have now in their respective societies are 

inadequate to maintain the differing learning necessities of their young generation, likely to result 

in a much poorer consequence, where pupils are found to be more deeply embedded. The 

educational environment is an essential issue that the educational sector and state should tackle 

since it not only lets instructors perform much better in their classrooms, but it also makes learners 

grow as individuals and achieve higher levels of academic achievement and productivity (Cuarto 

& Arenillo, 2015). 
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Students' poor educational success can be a slump for pupils, but this should be resolved 

quickly by their corresponding school personnel to enable learners have a valuable learning 

opportunity, one that they will recollect as contributing to their successful life and acquire new 

knowledge and comprehend that they needed to start understanding in order to succeed in life. As 

a direct consequence, an essential part of what is needed to enhance quality of teaching and make 

the students, in switch, can accomplish good academic results and accomplishment at the end of 

school year, as well as be allowed to apply the knowledge and skills in the classroom to actual 

events in the future, should be regarded as schooling is vital climate (Gorgonio, 2017). 

 The present study was based on the Self- Determination Theory (Deci & Ryan, 1985), 

wherein children may develop different kinds of motivational orientation based on their level of 

self-determination (Oga et al., 2017; Wang et al., 2019). Self -determination is the presence of 

willingness or voluntary participation in an activity, perceiving an internal locus of control, and 

without feeling any external pressure to perform physical activity (Deci & Ryan, 2000). According 

to Banerjee et al. (2021), different levels of self-determination lead to academic engagement and 

academic outcomes in different reasons. The first level is the intrinsic motivation where task is 

performed to gain satisfaction, pleasure without any kind of external pressure or incentives, and 

results in most adaptive educational outcomes (Deci & Ryan, 1985; Pelletier et al., 1995). The 

second level is the extrinsic motivation where performance occurs only on provision of material 

rewards or incentives. The third and the last level is the amotivation where self-determination is 

absent completely. Children do not perceive any intrinsic or extrinsic reason of engagement due 

to unwanted participation and it does not bring desired outcomes.  

 According to Markland (2004), some researchers have seen amotivation as unidimensional 

construct and completely opposite to both intrinsic and extrinsic orientation. Children who are 
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amotivated feels that their actions are controlled by social contexts and not voluntary (Ricard et 

al., 2016). This is the same with the concept of helplessness beliefs globally where the child has 

feelings of difficulty to influence the environmental situations by their actions (Palletier et al., 

1999). As a result, Mazyari et al. (2012), stated that lack of competence beliefs or control over 

situation leads to amotivation.  

 Researchers in later studies classified amotivation as a multidimensional construct with 

four factors such as: strategy beliefs, ability beliefs, effort beliefs and helplessness beliefs (Pelletier 

et al., 1999). The above classification was modified to suit academic domain by Legault et al. 

(2006). The four-fold classifications are amotivation due to low ability or Ability Beliefs, 

amotivation due to low effort or Effort Beliefs, amotivation from not valuing a task or Value Placed 

on Task, and last is the amotivation due to task characteristics or Task Character (Shen et al., 

2010). The first domain of Amotivation is Ability Beliefs (Bandura, 1982), which gives desired 

outcome by individual beliefs; unfortunately, they have lack of ability to perform those necessary 

behaviors (Shen et al., 2013). The second domain is the Effort Beliefs which can cause amotivation 

when student lack the intention to expend effort because they believe it is not required to put effort 

or persist same amount of effort when face difficult situations (Vlachopoulos, 2013). The third 

domain is the value on academic task or Value Placed on Task. According to Ryan (1995), Value 

Placed on Task means there is no intrinsic or extrinsic incentive to participate that causes 

amotivation and avoidance of task. The last domain is the Amotivation-Task Characteristics or 

simply Task Characters. It occurs when tasks are boring or unappealing which are unable to 

develop interest in the classroom (Shen et al., 2013). 

 The present study investigated the influence of social support context in the form of home 

or school. Thus, the demographic profile of students is one of the predictors of the amotivation of 
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the students. According to Diseth et al. (2017), the basic psychological need theory by Deci and 

Ryan (2000), states that the level of self-determination is influenced and improved by supportive 

social context in the form of home or school. The demographic profile of students includes social 

economic status, sex, age, and academic achievement which are considered as predictors or factors 

that influence the amotivation of students.  

 Another influence of amotivation of students that the present study chose to investigate is 

the influence of teachers’ social support or interpersonal behavior of students. Interpersonal 

behavior of students was assesses using the Interpersonal Behavior Scale adapted by Palletier et 

al. (2010). IBS is composed of 12 items divided into three subscales: Autonomy support versus 

control, Competence support versus incompetence, and Relatedness support.  

Theorist of Self-determination Ryan and Deci (2000), believe that motivation is strongly 

influenced by key social agents in individual’s environment. There are three social environmental 

factors: autonomy, competence, and relatedness which give satisfaction to the fundamental needs 

of human. If the following social factors are compromise it may lead to amotivation. First, 

autonomy support refers to the events and environments that provide choice and opportunity for 

self-direction with a minimal number of pressured evaluations, imposed goals, and demands 

(Reeve, 2002). Second is the competence support which refers to students’ social network that 

supports their feelings of competence and mastery. According to Deci and Ryan (2002), 

individuals need to experience satisfaction in exercising to extend one’s capabilities, as people 

seem to seek out challenges that are optimal for their level of development. Last is the relatedness 

support which refers to the social environments in which individuals can develop inspiring 

relationship with others.  
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1.3 Conceptual Framework 

Self-determination theory is the most used set of systematic for studying motivation in 

physical education. As per self-determination theory, there are three sorts of behavioral rules with 

varying proportions of self-determined motivation: internal motivation, external motivation, and 

procrastination. 

According to Deci and Ryan as stated by Shen (2010), self-determination states that an 

individual's behavior can be impacted by internal motivation, external motivation, and 

amotivation. These three sorts of motivation can be found on a spectrum or sequence of things that 

are slightly distinct from one another and exist between different possibilities, signifying the 

degree of behavior self-determination. When individuals are motivated by internal incentives, they 

become more self-determined, and when they are motivated by external rewards to avoid 

punishments, they become less self-motivated. Amotivation is the lowest level of self-

determination on this scale, indicating a complete lack of recognized ability and/or a failure to 

value the action or its outcome. 

The purpose of this study was to examine the different factors that affect the amotivation 

of students in Physical Education. The researchers hypothesized a model that integrated 

associations among demographic profile, interpersonal behavior, and amotivation as described in 

Figure 1. In this model, the demographic profile and interpersonal behavior of the learners which 

are autonomy, competence, and relatedness were hypothesized to influence the four subtypes of 

amotivation.  
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Figure 1 

Conceptual Design to identify the different factors affecting Amotivation in Physical Education of Grade 8 

- 10 Learners using the AI PE and Interpersonal and Interpersonal Behavior Scale. 

 

Deci and Ryan, as referenced in Williams (2006), suggest that all sports make people and 

non-athletes experience independence, excellence, and linked with others in their multiple life 

realms. When those three requirements are satisfied, the study assumes to witness higher intrinsic 

drive, engagement, and well-being in sports and physical activity contexts (Reinboth et.al, 2004). 

Individuals are amotivated, according to Vallerand (1992), when they do not recognize 

dependencies between outcomes and their own activities. They are not driven by intrinsic or 

external factors. When amotivated people have sentiments of ineptitude and expectancies of 

uncontrollability, they believe that their actions are the result of factors beyond their control. They 

believe they have been duped and begin to question why they are required to attend school. They 

may eventually quit taking part in intellectual or even physical activities. 
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Sallis and Mckenzie (Mazyari, 2012), claim that excellent physical education experiences 

can impact children's decision to maintain an active lifestyle for the rest of their lives, as well as 

improve society's public health. The students' belief in their talents may have an impact on their 

participation. Students who have a positive attitude about physical activities may wish to keep 

doing them. Students may continue to participate and be physically active as a result of their 

success in such activities. Students who do not feel successful in one activity, on the other hand, 

may not be drawn to physical education and may not want to continue engaging. Understanding 

the numerous components of amotivation in physical education is crucial, both intellectually and 

operationally. The lack of enthusiasm to participate in physical education might have serious 

consequences for society's public health. In affluent countries, where physical education is 

compulsory until a certain age, quitting a sport is never an option. 

Overall, games and athletics are acknowledged for their abilities to assist students control 

their innate strong analytical reasoning abilities via the application of diverse plans and strategies. 

Games and sports also permit beginners to better use and operate their memory to make a decision 

on the next step or the next start moving which can be used to come out on top; games and sports 

are also identified for helping learners strap their inner strategic and critical thinking skills by the 

use of various strategy and techniques. 

Aside from intellectual growth, sports activities are also attributed with enhancing a 

person's principles and behavior – while sports are often identified for having caused incremental 

changes in a person’s attitude, they can also be helpful in terms of integrating important principles 

such as fair play, brotherhood, collaboration, and team spirit, which are also available in traditional 

street games played by kids. Such ideals, which are generally demonstrated when interacting with 

diverse groups of people, can be a valuable sign of a learner's attitudinal or behavioral gains, 
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enabling him or her to interact with a range of individuals while still displaying appropriate 

behavior and politeness. 

 

 1.4 Statement of Purpose 

The main purpose of the study is to investigate the hierarchical correlation between 

secondary students’ amotivation, demographic profile, and interpersonal behavior. 

Specifically, the study tries to answer the following questions: 

1. What are the students’ amotivation in learning physical education? 

2. What are the students’ demographic profile in terms of SES, Age, Sex, and 

Academic Achievement? 

3. What are the students’ interpersonal behaviors in learning physical education? 

4. Is there a significant relationships existing between the following?  

a. Students’ amotivation and demographic profiles 

b. Students’ amotivation and interpersonal behavior 

5. Is there a significant relationship existing between students’ amotivation, demographic 

profile, and interpersonal behavior in learning physical education? 

1.5 Statement of Hypothesis 

 The researcher also tests the following hypothesis: 

There is no significant relationship between 
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a. Students’ amotivation and demographic profile 

b. Students’ amotivation and interpersonal behavior 

There is no significant relationship existing between students’ amotivation, demographic 

profile, and interpersonal behavior in learning physical education. 

 

1.6 Significance of the Study 

The study will be important to the following: 

Teachers. This study will help PE teachers to adapt appropriate teaching strategies to 

motivate students to participate in physical activities and understand the needs of students 

to become beneficiaries of quality education. 

Students. The results of this study will be advantageous to students to become physically 

educated individuals for their holistic development.  

Parents. This study will help parents develop the awareness of the possible improvement of 

their children in terms of fitness and wellness. 

Other Researchers. The study can serve as a guide to other researchers to conduct further 

studies. 

Curriculum Makers. This study will give an apropos to curriculum planner and designer to 

conceptualize techniques and strategies in teaching Physical Education to help and 

encourage students in participating to physical activities 
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1.7 Scope and Limitations 

The study focuses on the level of amotivation in learning Physical Education in Junior 

High School students from Graceville National High School in San Jose del Monte, Bulacan. 

The researcher gathered data among Grades 8, 9 and 10 students. The researcher used 

correlation design wherein it measures the relationship between students’ amotivation and 

demographic profile and their amotivation and interpersonal behavior. The students 

amotivation was measured using Amotivation Inventory-Physical Education (AI-PE) and 

their interpersonal behavior was measured using Interpersonal Behavior Scale.  

 

1.8 Definition of Terms 

The following terms are defined conceptually and operationally: 

Ability Beliefs. The first dimension of amotivation encompasses the idea that people have an 

expectation that their ability is too low to accomplish certain task. It represents student’s views 

that they are not able to “do well” in PE. According to Wigfield and Eccles (2000), ability beliefs 

lead to amotivation when learners attributes their difficulties in academics to low perceived 

competence and when they have low self-efficacy about schoolwork. Students may know that 

participating in various physical activity would lead to a desirable result, but may not believe that 

they have the ability to bring required behaviors properly (Pelletier et al., 1999). 

Academic Achievement. Measurement of the grades of students in Physical Education. Represents 

performance outcomes that indicate the extent to which a person has accomplished specific goals 

Type text here
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that were the focus of activities in instructional environment, specifically in school, college, and 

university. 

Age. It is the length of time a person has lived or existed. In writing, there are general principles 

to follow to ensure that the language is free of bias (Lindland et al., 2014). Age should be reported 

as part of the description of participants in the paper’s Method section. Providing age ranges, 

means, and medians should be specific. 

Amotivation. State of lacking any motivation to engage in an activity. Individuals who are unable 

to detect a link between their actions and the consequences of their actions are said to be in this 

state. According to Deci and Ryan (2002), it is incorporated with the lowest level of self-

determination and shows a complete lack of preference with respect to the target behavior. 

Amotivated individuals cannot discern a relationship between their actions and subsequent 

outcomes of those actions (Pelletier et al., 2001). Ntoumanis et al. (2004) stated that learners may 

feel lacking causality and control of their actions and will thus manifest little effort or energy to 

complete the task. 

Autonomy Support – Reeve (2002), stated that it is the events and environments that provide 

choice and opportunity for self-direction with a minimal amount of pressured evaluations, imposed 

goals, and demands. According to Shen (2009), autonomy supportive teachers might provide 

necessary information while encouraging them to use the information to solve a problem in their 

own way.  

Competence Support – Deci and Ryan (2002), specified that it refers to students’ social network 

that supports their feelings of competence and mastery. Learners need to experience satisfaction 

in doing one’s capabilities to extend. People seek out challenges that are optimal for their level of 
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development. Feedbacks, communication, and rewards from social context during an action can 

enhance the feelings of competence (Deci & Ryan, 2000).  

Demographic Profile – it is an information that allows to a better understanding of a certain 

background characteristic of the respondents whether it is their age, race, ethnicity, income, work 

situation, marital status, etc. Schuele et al. (2010), stated that demographic information provides 

data regarding research participants and is necessary for the determination of whether the 

individuals in a particular study are representative sample of the target population for 

generalization purposes. 

Effort Beliefs. The second dimension of amotivation which a concept that looks whether a student 

is willing to invest effort into the activity. This is lack of involvement due to students not believing 

in their ability and that they are unable to sustain the effort required of them to fulfill the activity. 

Pelletier et al. (2006), stated that learners may assume to perform specific behavior if they are 

unable to sustain the required effort or if the behavior is difficult to be integrated in their lifestyle.  

Interpersonal behavior – it is the behavior and actions that are present in human relationships. It 

is a way in which people communicate. It may include both verbal communication and nonverbal 

cues, such as body language or facial expression. Teachers’ interpersonal behavior would relate to 

students’ behavioral outcomes in physical education (Deci et al., 2017).  

Motivation. Broadly said, it is the depth and focus of one's endeavors. The focus of one's activities, 

i.e. whether anyone seeks out, pursues, or is attracted to particular situations. In contrast, the 

intensity of efforts refers to how much effort a person expends in a certain scenario. Solmon 

(2003), stated that the area of motivation has been one of the most studied areas of research in 

physical education literature. Various theoretical frameworks have been implemented to 
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scientifically research the influence of various motivational factors on learning physical education 

(Chen, 2001). 

Relatedness Support –  it is referring to social environments in which individuals have the 

opportunity to develop inspiring relationship with others. Close, stable, secure, and nurturing 

relationship with significant authority figures like teachers is a critical factor for children and 

adolescent’s development. In educational setup, learners’ perception of relatedness with teachers 

can be cultivated if the teachers demonstrate their willingness to care for students and take pleasure 

in forming relationships and interacting with students (Shahar et al., 2003).  

Self-determination theory. Theory stating that all people have the ability to grow and change for 

the better, and that conduct is the product of an individual's desire to grow or actualize. It is an 

individual’s behavior that can be effectuated through intrinsic motivation, extrinsic motivation, 

and amotivation (Deci & Ryan, 2002). These three theoretical types of motivation are located at 

some point of continuum, showing the relative degree of self-determined behavior (Ryan & 

Connell, 1989).  

Sex – the two major forms of individual that occur in many species and that are distinguished 

respectively as female or male especially on the basis of their reproductive organs and structure. 

Newman (2021), refers sex to physical differences between people who are male or female. Shen 

(2015), thought that sex influence the development of amotivation in PE. It is essential to 

determine whether sex moderates associations between perceived controlling behavior and 

amotivation in PE. Identifying either male or female attributes in the process of amotivation 

development provides teachers in PE an information that is beneficial in influencing teaching and 

learning in their classes. 
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Socioeconomic Status (SES) – it is a way of describing people based on their education, income, 

and type of job. Socioeconomic status is usually described as low, medium, and high. People with 

lower socioeconomic status usually have less access to financial, educational social, and health 

resources than those with a higher socioeconomic status.  

Task Characters. The last dimension of Amotivation where the level of amotivation of the learners 

depend on that characteristic of the task. The task itself must be interesting so that learners are 

more likely to engage in the activity. If the task is unappealing the more students are likely to be 

amotivated. Bernford et al. (2002), stated that individuals must experience some forms of 

satisfaction or interest to make a behavior effective. According to Legault et al. (2006), even 

though motivations rooted within the learners, lots of school task are not inspiring or interesting 

enough to motivate learners to engage and participate in physical activity to perform well. 

Value   Placed on Task.   The third dimension of Amotivation where students do not value the 

activity they are doing in PE. Wigfield and Eccles (2000), suggested that not valuing school 

subjects may lead to deficit motivation. When learners perceive their environments as delivering 

negative information about the value of school, they are more likely amotivated.  
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CHAPTER II 

 

METHODOLOGY 

 

2.1 Research Design and Method 

 

 

The descriptive method, namely Correlational Research, was used by the researcher. 

Correlational research, according to Creswell (2008), determines the degree to which two variables 

are related to one another, although it "does not prove" rather than "forms an association" between 

two or more variables. The relationship between two variables is simply defined as correlation. 

The goal of using correlations in research is to determine which variables are linked (Kowalczyk, 

2015). A correlational study is a quantitative method of research in which two or more quantitative 

variables from the same set of participants are correlated (or covariated) between the variables (a 

similarity between the variables, not a difference in their means) (Waters, 2015). 

Correlational research is beneficial since it explains and/or predicts anticipated effects from 

human behavior. Gender, group membership, racial features, birthplace, and age can all be 

investigated. It's also useful when it comes to ethical issues (Creswell, 2008). Correlation can 

predict the different predictors of students’ amotivation in relation to their interpersonal behavior 

and demographic profile. 

 

2.2 Sampling and Participants 

The study's participants include Graceville National High School Grades 8, 9, and 10 junior 

high school students. Slovin's formula with a 5% mistake rate was used in at least three to five 
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portions. A table of random numbers was used. The researcher used columns of digits that have 

been manually generated to ensure a random number in this form of sampling. For identification 

purposes, the researcher counted all of the participants and assigned each one a number. In the 

random table, digits equivalent to the population's numbers will be used, and the entries in the 

table should be spread randomly as well. Using a lottery or fishbowl technique, the researcher 

wrote one number on each small slip of paper and picked from the respondents from the bowl. 

2.3 Research Process  

2.3.1 Instruments 

Two surveys were conducted by the researcher. The Amotivation Inventory-Physical 

Education (AI-PE) was used to assess motivation in physical education see Appendix J, and the 

Interpersonal Behavior Scale (IBS) was used to assess teachers' social support see Appendix K. 

The researcher asked permission to the author to use the instruments in the study, see Appendix E. 

Since the questionnaire was written in foreign language, the panelist suggested to ask 

recommendations from three English experts to check if the students can understand the questions 

in the questionnaire, see Appendix F.  

A. Amotivation Inventory-Physical Education 

Students' motivations for not engaging or participating voluntarily in physical education 

were investigated using Amotivation Inventory-Physical Education (AI-PE) by Shen et al. (2010). 

AI-PE is assessing the four suggested elements of amotivation: (a) ability beliefs, (b) effort beliefs, 

(c) task characteristics, and (d) task value. Students were first asked how frequently they felt 
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unmotivated in physical education. Participants then were asked to score the grounds for not 

engaging or wishing to engage in physical education on a scale of 1 to 7 on a Likert-type scale.  

Exploratory and confirmatory factor studies were used to validate the AI-PE (Shen et al., 

2010). Shen et al. (2010), used the following procedures to preserve the correctness of the 

amotivation classification in physical education: first, they consulted a panel of six professionals 

regarding the questionnaire items before collecting data. One physical education coordinator from 

the school district and five experienced high school physical education teachers make up the panel 

(each of them has taught physical education over 15 years). On a 5-point Likert scale, the panel 

members were asked to read the items and grade their consistency with the categories (1 = highly 

inaccurate/inappropriate, 5 = very accurate/appropriate). They also looked at the instrument's 

phrasing and language usage, recommending that the two task characteristics questions and one 

item for effort beliefs be rewritten.  

The panel's recommendation is that physical education classes better reflect the nature of 

students' learning. Finally, the average score for all items was over 4.5, indicating that the 

questionnaire has adequate content validity. Second, they conducted a pilot test on non-

participating students in their physical education classes to fine-tune the AI-PE, with the first 

author administering the questionnaire and encouraging students to ask questions if they had 

trouble understanding the instructions or items in the questionnaire. During the AI-PE, the pupils 

did not ask any questions. 

The means, standard deviations, and Chronbach’s alpha coefficient were calculated for 

each subscale. According to Kline (1986), all subscales demonstrated good internal reliability (a 

> .82). Coefficients for four dimensions of amotivation ranged from .82 to .92. The four 

dimensions of the AI-PE each had mean scores below 3.0. 
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B. Inter-personal Behavior Scale 

The Interpersonal Behavior Scale (IBS) was created by Pelletier et al. (2016). The IBS is 

composed of items that are divided into three subdimensions: autonomy vs. control, competence 

vs. incompetence, and relatedness vs. incompetence. It has been established that the scale 

possesses suitable psychometric properties (i.e., factorial structure, construct validity, and 

reliability (Pelletier et al. 2016). Participants were asked to judge how well their teachers acted as 

expressed by the items on a Likert-type scale (1 for never; 7 for always). 

The IBS was validated using Confirmatory Factor Analysis (CFA). CFA verified the three 

IBS topologies, with the corresponding model fit: CFI =.97, SRMR =.04, and RMSEA =.05. 

Cronbach alphas for the IBS subscales varied from.87 to.91 in this research. 

2.3.2 Data Gathering Procedure 

   The three parts of the research methodology are as follows: Phase 1: Communication and 

preparation of the Online Survey Form; Phase 2: Administration of the Online Survey Form; and 

Phase 3: Data Analysis. Phase 1: Communication and preparation of the Online Survey Form. The 

questionnaire that the researcher developed was done with the use of a Google Form (please refer 

to Appendix L). Respondents were instructed to use either their Learners Reference Number or 

Student Number when filling out the Online Survey Form. This was done to ensure the 

respondents' privacy. Concerns and problems relating to ethics were examined and resolved before 

the full implementation of this project. Obtaining consent from the division research committee 

(see Appendix A and D), school heads for data collection in the assigned sections see Appendix 
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B, and parents of respondents in order for them to participate in the study are some of these 

requirements (see Appendix C). Respondents have the right to know why they are being asked to 

complete questionnaires and take part in interviews, as well as why they are being asked to take 

part in the study itself. 

Participants were asked to fill out questionnaires, which were subsequently compiled, 

counted, examined, and presented. The phase of data analysis included the compiling and analysis 

technique of reactions, as well as the preparatory work of tables for the demonstration of collected 

data (see Appendix N). Ultimately, the phase concluded with the demonstration of gleaned 

research results, which included text-based and tabular presentation of survey results, as well as a 

discussion of the summary of findings. 

2.3.3 Data Analysis 

The following statistical tools were used to answer the objectives of the study:  

1. Frequency and Percentage. These were used to compute for the demographic profile of the 

respondents. 

2. Weighted Mean (x). Because the alternatives for the questionnaire items are assigned 

scores, the weighted mean is regarded as the best estimate of normal distribution. 

3. Standard Deviation. This was used to quantify the amount of variant or dispersion of a set 

of information values of students amotivation, demographic profile, and students’ interpersonal 

behavior 

4. Pearson Product Correlation Co-efficient or Simply Pearson r is used to determine the 

significant relationship between the students’ demographic profiles and amotivation in learning 

physical education and students’ amotivation and teachers’ support they receive. A linear mixed-
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effects approach for multiple testing was applied, which allowed multiple variables to be treated 

as stochastic process. Regression results with confidence intervals (CI) ranging from 0% to 95% 

are provided. The R (version 2.15.2) program is used to run statistical tests. When P 0, the results 

were judged significant. It was used to determine the correlation between student’s amotivation 

and demographic profile and students’ amotivation and interpersonal behavior. 

5. Hierarchal Linear Regression - After controlling for all other factors, hierarchical 

regression is used to determine if variables of interest explain a statistically significant amount of 

variation in your Dependent Variable (DV). If the addition of a variable results in a substantial 

increase in R-squared as measured by the F-statistic, proof of its predictive power may be found. 

Other rounds of variable entry take place until the optimal set of variables that accounts for the 

most common variation in the result is discovered. Once all iterations have been completed with 

all variables interacting or being discarded, a far more solid case for multivariate connections may 

be established between the student’s amotivation and demographic profile and students’ 

amotivation and interpersonal behavior.  

 

2.4 Ethical Consideration 

The following steps were taken to obtain consent in the study: (1) consent was given 

voluntarily, participants understood what was being asked of them, and involved persons were 

properly informed and consented (see Appendix L) (2) The participants were informed about the 

research, had complete control over the information, and had the freedom to choose whether or 

not to participate. (3) The respondents agreed to take part in this study only following a thorough 

explanation of the research methods. Everyone who took part had to sign a permission form (see 

Appendix M for the samples of permission form with signature of the participants). Participants 
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were approached by their peers, who described the purpose of the study and the data gathering 

method. They have several opportunities to ask questions and express their concerns. Because their 

participation was voluntary, refusing to join or withdrawing from the study while it was ongoing 

would have no impact on their grade. The participants' anonymity and confidentiality were 

scrupulously protected. Their names and identities were kept hidden during the study's data 

gathering, analysis, and reporting. The participants' privacy and anonymity were carefully guarded 

when filling out the Google form questionnaire, analyzing the data, and disseminating the findings. 
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CHAPTER III 

RESULTS AND DISCUSSIONS 

The purpose of this chapter is to discuss the empirical findings from this study. The data 

analysis mainly concerns the data collected in the form of questionnaires which entails to 

investigate the hierarchical correlation between secondary students’ amotivation, demographic 

profile, and interpersonal behavior distributed among the Secondary Students taking up Physical 

Education subject. The following is presented based on the objectives of the study: (1) students’ 

amotivation in learning Physical Education (2) students’ demographic profile in terms of SES, 

Age, Sex, and Academic Achievement (3) students’ interpersonal behavior in learning Physical 

Education (4) significant relationship; students’ amotivation and demographic profiles, students’ 

amotivation and interpersonal behavior (5) relationship existing between students’ amotivation, 

demographic profiles, and interpersonal behavior in learning Physical Education. The findings are 

presented in tables below. 

 

3.1 Students’ Amotivation in Learning Physical Education 

The data in Table 1 show the amotivation in learning Physical Education of the selected 

Grades 8, 9, and 10 secondary students.  
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Table 1  

Students’ Amotivation in Physical Education 

 Grade Level  

AI-PE Item 

No. 
Grade 8 Grade 9 Grade 10 Overall 

  M (SD) Interpretation M (SD) Interpretation M (SD) Interpretation M (SD) Interpretation 

Ability 

Beliefs 

2 

 

6 

 

13 

 

 

16 

3.99 (0.74) 

 

3.99 (0.74) 

 

3.07 (1.32) 

 

 

4.07 (1.32) 

Corresponds 

moderately 

Corresponds 

moderately 

Corresponds 

moderately 

low 

Corresponds 

moderately 

high 

4.02 (0.74) 

 

4.02 (0.74) 

 

3.12 (1.29) 

 

 

4.12 (1.29) 

Corresponds 

moderately 

Corresponds 

moderately 

Corresponds 

moderately 

low 

Corresponds 

moderately 

high 

3.97 (0.76) 

 

3.97 (0.76) 

 

3.01 (1.35) 

 

 

4.01 (1.35) 

Corresponds 

moderately 

Corresponds 

moderately 

Corresponds 

moderately 

low 

Corresponds 

moderately 

high 

4.00 (0.75) 

 

4.00 (0.75) 

 

3.07 (1.32) 

 

 

4.07 (1.32) 

Corresponds 

moderately 

Corresponds 

moderately 

Corresponds 

moderately 

low 

Corresponds 

moderately 

high 

Effort 

Beliefs 

3 

 

 

7 

 

 

11 

 

 

14 

3.86 (1.46) 

 

 

3.51 (1.25) 

 

 

3.69 (1.21) 

 

 

3.86 (1.46) 

Corresponds 

moderately  

 

Corresponds 

moderately  

 

Corresponds 

moderately 

 

Corresponds 

moderately 

3.93 (1.44) 

 

 

3.56 (1.24) 

 

 

3.74 (1.20) 

 

 

3.93 (1.44) 

Corresponds 

moderately 

 

Corresponds 

moderately  

 

Corresponds 

moderately 

 

Corresponds 

moderately 

3.83 (1.46) 

 

 

3.50 (1.26) 

 

 

3.64 (1.23) 

 

 

3.83 (1.46) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

3.88 (1.45) 

 

 

3.53 (1.25) 

 

 

3.69 (1.21) 

 

 

3.88 (1.45) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 
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Value Place 
on Task 

1 
 

 

4 

 

 

5 

 

 

9 

3.89 (1.52) 
 

 

3.32 (1.30) 

 

 

3.97 (0.85) 

 

 

3.59 (1.30) 

Corresponds 
moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

3.94 (1.51) 
 

 

3.36 (1.29) 

 

 

4.00 (0.85) 

 

 

3.64 (1.29) 

Corresponds 
moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately  

3.86 (1.55) 
 

 

3.28 (1.29) 

 

 

3.95 (0.85) 

 

 

3.56 (1.30) 

Corresponds 
moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

3.90 (1.52) 
 

 

3.32 (1.29) 

 

 

3.97 (0.85) 

 

 

3.60 (1.30) 

Corresponds 
moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

Task 

Character 

8 

 

 

10 

 

 

12 

 

 

15 

3.96 (1.36) 

 

 

3.59 (1.83) 

 

 

3.39 (2.05) 

 

 

4.21 (1.77) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

high 

4.02 (1.34) 

 

 

3.66 (1.81) 

 

 

3.46 (2.05) 

 

 

4.29 (1.79) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

high 

3.92 (1.38) 

 

 

3.53 (1.86) 

 

 

3.31 (2.05) 

 

 

4.17 (1.78) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

low 

Corresponds 

moderately 

high 

3.97 (1.36) 

 

 

3.60 (1.83) 

 

 

3.39 (2.05) 

 

 

4.22 (1.77) 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

 

Corresponds 

moderately 

high 
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 Table 1 represents the level of Amotivation in terms of physical education. The computed 

standard deviation is less than 1 which means that the data are closer to the mean, while those 

computed standard deviation greater than 1, it means the data are likely far from the mean or the 

data are more widely spread out from the mean. 

The respondents were sometimes amotivated doing physical education. The leading 

predictors of students amotivation is in the domain of Task Character item no. 15 which stated 

“Because the activities in PE are not stimulating” with overall weighted mean 4.22, standard 

deviation of 1.77, and interpreted corresponds moderately high. Followed by item no.16 in the 

domain of Ability Beliefs which stated “Because the tasks demanded of me in PE surpass my 

ability” with overall 4.07 mean, 1.32 SD, and interpreted corresponds moderately high. 

Low Task Character initiate amotivation, especially when the task is not integral 

components or important in student’s life (Ryan, 1995). Different situational influences or 

specific features of a task can provide feelings of amotivation (Ntoumanis et al., 2004). 

Uninteresting characteristic of the learning task may lead to students not to engage in the activity. 

Many schools task are not motivating or inspiring enough to make students engaged to perform 

and participate. When students perceive the task as unappealing or not stimulating, amotivation 

possibly occur (Harackiewicz, 2000). 

According to Sallis and Mckenzie (2012), excellent physical education experiences can 

motivate youngsters to choose an active lifestyle for the rest of their lives, as well as improve 

society's public health. The students' belief in their talents may have an impact on their 

participation. Students who have a positive attitude about physical activities may wish to keep 

doing them. Students may continue to participate and be physically active as a result of their 

success in such activities. Students who do not feel successful in one activity, on the other hand, 
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may not be drawn to physical education and may not want to continue engaging. It is critical to 

understand the many components of amotivation in physical education, both conceptually and 

practically. A lack of enthusiasm to participate in physical education might have serious 

consequences for society's public health. 

3.2 Students’ demographic profile in terms of SES, Age, Sex, and Academic Achievement 

The data in Table 2 show the demographic profile of the selected secondary student-

respondents from Grades 8, 9, and 10 in terms of their SES, Age, Sex, and Academic 

Achievement. 

 

Table 2  

Students’ Demographic Profiles 

Demographic Profile Grade 8 

ƒ (%) 

Grade 9 

ƒ (%) 

Grade 10 

ƒ (%) 

Total 

ƒ (%) 

SES Lower class  

Middle class 

Upper Class 

118 (34.91) 

220 (65.09) 

0 (0.00) 

123 (35.24) 

226 (64.76) 

0 (0.00) 

105 (33.76) 

206 (66.24) 

0 (0.00) 

346 (34.67) 

652 (65.33) 

0 (0.00) 

Sex Male 

Female 

163 (48.2) 

175 (51.87) 

169 (48.42) 

180 (51.58) 

164 (52.73) 

147 (47.27) 

496 (49.70) 

502 (50.30) 

Age 13-15 y/o 

16-17 y/o 

18 y/o above 

287 (84.91) 

50 (14.79) 

1 (0.30) 

310 (88.83) 

28 (8.02) 

11 (3.15) 

172 (55.31) 

111 (35.69) 

28 (9.00) 

769 (77.05) 

189 (18.94) 

40 (4.01) 

Academic 

Achievement 

With honors 

Without 

honors   

171 (50.59) 

167 (49.41) 

175 (50.14) 

174 (49.86) 

156 (50.16) 

155 (49.84) 

502 (50.30) 

496 (49.70) 
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Social Economic Status or SES represents the profile of the respondents based on their 

parents’ monthly income. Zoleta (2022), stated that there are three primary social classes that exist 

in the Philippines: the low-income class, the middle-income class, and the high-income class. Low-

income class have a monthly income of 20,962 below, middle-income class have 20,963 to 73,367 

monthly incomes, and the upper or high-income class have a monthly income of 73,368 and above. 

Most of the monthly income of the students’ parents were between PHP 20,962 and PHP 

41,924 which classify them as middle class with 220 out of 338, 226 out of 349 and 206 out of 

311 total of 652 out of 998 respondents. 

The results revealed that pupils' academic performance was substantially influenced by 

their families’ income. Among the recommendations made was that the government should 

prioritize assistance methods such as increasing family income among families to improve 

academic performance in school settings, among other things. The views expressed are entirely 

those of the author and do not necessarily reflect any institutions in which the parents of the 

participants are or were affiliated. 

With regard the profile of the respondents, there are more female than male Grades 8 and 

9 students with 175 out of 338 and 180 out of 349 respondents. While in Grade 10, most 

respondents were male with 164 out of 311 respondents. It was assumed that female students were 

currently enrolled in the school year 2020-2021. 

Getting female pupils to participate in physical education (PE) has been identified as a 

problem for high school physical education instructors (Slater & Tiggemann, 2010). Young 

women have traditionally been framed as the problem, and they have frequently been blamed for 

their lack of engagement in the physical activity element of physical education. Scholars in 
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physical education have progressively recognized that 'the issue' is more frequently situated in the 

curriculum and pedagogical settings within which females are required to engage, and that it is 

related to the social construction of gender via physical education" throughout time. 

The profile of the respondents based on their age was composed of 338 students for Grade 

8 level, majority of them were aged 15 years old with 183 out of 338 respondents. For Grade 9 

respondents composed of 349 respondents, the majority of them were aged 14 years old with 178 

out of 349 total respondents. For Grade 10 respondents composed of 311 students, the majority of 

them were aged 15 years old also with 111 out of 311 respondents. 

It was assumed that all respondents are in the right age to be in that grade level. The experts 

recommend that young people from ages 6 to17 participate in at least 60- minute physical activity 

daily. In industrial countries, studies show that the most intensive ages in education related to 

physical activity is from 13-18. However, recent studies state that the level of adolescents that 

engage in physical activities is decreasing. Adolescence is an important period from which 

individuals turn out to either be an inveterate participant of physical activities or be a completely 

nonparticipant of such. 

Lastly, the respondents based on their achievements last school year from Grades 8, 9 and 

10 level, majority of them did not receive honors with 167 out of 338, 174 out of 349 and 155 out 

of 311 respondents. 

Individuals become more self-determined when driven by internal rewards while they 

become less self-determined to do the activity as a means to an end or to earn external rewards to 

avoid punishments. On this scale, amotivation has the lowest level of self-determination and 

demonstrates a total lack of recognized competence as well as a failure to appreciate the action or 

its consequence. 
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3.3. Students’ interpersonal behavior in learning Physical Education 

The data in Table 3 show the interpersonal behavior in learning Physical Education of the selected Secondary Students from 

Grades 8, 9, and 10-year level. 

Table 3 

Students’ Interpersonal Behavior 

Grade Level 

Interpersonal 

Behavior 

Item 

No. Grade 8 Grade 9 Grade 10 Overall 

  M (SD) Interpretation M (SD) Interpretation M (SD) Interpretation M (SD) Interpretation 

Autonomy 

Support 

3 

5 

10 

12 

4.46 (0.89) 

5.66 (0.89) 

5.38 (1.16) 

5.55 (0.67) 

Sometimes 

Always 

Always 

Always  

4.44 (0.90) 

5.62 (0.87) 

5.34 (1.14) 

5.56 (0.67) 

Sometimes 

Always 

Always 

Always  

4.45 (0.90) 

5.69 (0.91) 

5.41 (1.19) 

5.51 (0.65) 

Sometimes  

Always 

Always 

Always  

4.45 (0.90) 

5.65 (0.89) 

5.38 (1.16) 

5.54 (0.66) 

Sometimes 

Always 

Always 

Always  

Competence 4 

7 

9 

5.73 (1.14) 

5.38 (0.49) 

5.44 (0.91) 

Always 

Always 

Always 

5.70 (1.14) 

5.36 (0.48) 

5.44 (0.90) 

Always 

Always 

Always 

5.75 (1.16) 

5.39 (0.49) 

5.45 (0.90) 

Always 

Always 

Always 

5.73 (1.15) 

5.37 (0.48) 

5.44 (0.90) 

Always 

Always 

Always 
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11 5.63 (0.48) Always  5.62 (0.49) Always 5.64 (0.48) Always  5.63 (0.48) Always  

Relatedness 1 

2 

6 

8 

5.93 (0.79) 

4.42 (1.23) 

5.28 (1.14) 

5.28 (0.97) 

Always 

Sometimes 

Always 

Always  

5.90 (0.78) 

4.46 (1.22) 

5.24 (1.13) 

5.28 (0.98) 

Always  

Sometimes 

Always 

Always 

5.97 (0.80) 

4.37 (1.23) 

5.33 (1.18) 

5.23 (0.95) 

Always 

Sometimes 

Always 

Always  

5.93 (0.79) 

4.42 (1.23) 

5.28 (1.15) 

5.26 (0.97) 

Always 

Sometimes 

Always 

Always 

 

The interpersonal behavior conduct of the respondents is depicted in Table 2. The lowest interpersonal behaviors of the students 

that they received from their teachers are item no. 2 and item no. 3. Item no. 2 “My PE teacher does not care if I succeed or fail” has an 

overall weighted mean of 4.42, standard deviation of 1.23, and interpretation of sometimes. Item no. 3 “When I ask my PE teacher to 

help me with a problem, s/he asks me what I think before giving me their opinion” with overall mean 4.45, 0.90 SD, and interpretation 

sometimes.  



54 
 

The level of motivation is not only to be considered in the motivational climates of the students 

but also the level of amotivation which is influenced by social circumstances. Physical education 

amotivation is a distinct entity, a dynamic and multifaceted process. Furthermore, the findings of 

the study show that amotivation, which stems from a lack of competence, autonomy, and 

relatedness support, might affect motivation outcomes. It is critical that physical educators 

recognize and treat the reasons of amotivation through instruction. Creating a pleasant 

interpersonal climate between teachers and students may help to reduce apathy in the classroom 

(Furrer & Skinner, 2003; Ryan & Deci, 2000). 

 

3.4. Significant relationship; students’ amotivation and demographic profiles, students’ 

amotivation and interpersonal behavior 

The data in Table 4 show the significant relationship in terms of students’ amotivation and 

demographic profiles, students’ amotivation and interpersonal behavior in learning Physical 

Education of the selected Secondary Students from Grades 8, 9, and 10. 
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Table 4.1 

Significant Relationship between Students’ Amotivation and Demographic Profiles 

Dimension of Amotivation 

Demographic Ability Beliefs Effort Beliefs Value Placed on Task Task Characters Overall 

 R 
Interpretation 

R 
Interpretation 

r 
Interpretation 

r 
Interpretation 

r 
Interpretation 

SES   

r = -0.040 

p = 0.203 

 

There is no 

significant 

relationship  

  

r = -0.056 

p = 0.080 

 

There is a 

significant 

negative 

relationship at 

the 0.05 level (2 

– tailed) 

  

r = -0.067 

p = 0.036 

 

There is a significant 

negative relationship at 

the 0.05 level (2 – 

tailed) 

  

r = -0.070 

p = 0.028 

 

There is a 

significant 

negative 

relationship 

at the 0.05 

level (2 – 

tailed) 

  

r = -0.061 

p = 0.054 

 

There is no 

significant 

relationship  

Sex   

r = 0.011 

p = 0.720 

 

There is no 

significant 

relationship  

  

r = 0.010 

p = 0.756 

 

There is no 

significant 

relationship  

  

r = 0.014 

p = 0.652 

 

There is no significant 

relationship  

  

r = 0.017 

p = 0.600 

 

There is no 

significant 

relationship  

  

r = 0.014 

p = 0.667 

 

There is no 

significant 

relationship  

Age   

r = 0.002 

p = 0.945 

 

There is no 

significant 

relationship  

  

r = -0.010 

p = 0.746 

 

There is no 

significant 

relationship  

  

r = -0.018 

p = 0.573 

 

There is no significant 

relationship  

  

r = -0.020 

p = 0.537 

 

There is no 

significant 

relationship  

  

r = -0.013 

p = 0.685 

 

There is no 

significant 

relationship  

Academic 

Achievement 

  

r = -0.030 

p = 0.336 

 

There is no 

significant 

relationship  

  

r = -0.030 

p = 0.346 

 

There is no 

significant 

relationship  

  

r = -0.028 

p = 0.369 

 

There is no significant 

relationship  

  

r = -0.028 

p = 0.374 

 

There is no 

significant 

relationship  

  

r = -0.030 

p = 0.347 

 

There is no 

significant 

relationship  

Note. Correlation is significant at the 0.05 level (2-tailed). 
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The correlation coefficient of the relationship between the students’ demographic profile 

and overall dimension of amotivation shows that there is no significant relationship with r = 0.061 

and p = 0 in SES, r = 0.014 and p = 0.667 in sex, r = 0.013 and p = .0685 in age, and r = 0.030 and 

p = 0.347 in academic achievement. However, there is a significant negative relationship between 

SES and Effort Beliefs with r = 0.056 and p = 0.080 and SES and Value Placed on Task with r = 

0.0067 and p = 0.036. A negative, or inverse correlation, between two variables, indicates that one 

variable increases while the other decreases, and vice-versa. This relationship may or may not 

represent causation between the two variables, but it does describe an observable pattern. A 

negative correlation can be contrasted with a positive correlation, which occurs when two variables 

tend to move in tandem (Hayes, 2021). Thus, low SES and has significant relationship with high 

level of students’ amotivation specifically in the domain of effort beliefs and value placed on task.  

A person's perception of the importance of certain behaviors to his or her own growth is a 

key component of the psychological and social process known as motivation. Because both 

internal and external influences have the potential to influence a person's own interests or wants 

about the completion of a determining activity, these behaviors may alter the amount of time spent 

thinking about a certain subject. Both behaviors and motivation are subject to change throughout 

time, which can have an impact on an individual's level of performance. For this reason, it is 

necessary to classify the different kinds of motivations that have an effect on the conduct of 

humans. A final definition of amotivation describes a state in which there is no motivation of any 

type present in the performance of any tasks. It occurs when participants in an activity behave in 

a passive manner throughout the experience. 
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Table 4.2 

Significant Relationship between Students’ Amotivation and Interpersonal Behavior 

Dimension of Amotivation 

Interperson

al Behavior 

Scale 

Ability Beliefs Effort Beliefs Value Placed on Task Task Characters Overall 

 R 
Interpretation 

R 
Interpretation 

r 
Interpretation 

r 
Interpretation 

r 
Interpretation 

Autonomy 

Support 

r = -0.851 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level 

(2 – tailed) 

r = -0.826 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level (2 

– tailed) 

r = -0.711 

p < 0.001 

There is a significant 

negative relationship 

at the 0.01 level (2 – 

tailed) 

r = -0.668 

p < 0.001 

There is a 

significant negative 

relationship at the 

0.01 level (2 – 

tailed) 

r = -0.771 

p < 0.001 

There is a 

significant 

negative 

relationship at the 

0.01 level (2 – 

tailed) 

Competence r = -0.813 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level 

(2 – tailed) 

r = -0.671 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level (2 

– tailed) 

r = -0.532 

p < 0.001 

There is a significant 

negative relationship 

at the 0.01 level (2 – 

tailed) 

r = -0.494 

p < 0.001 

There is a 

significant negative 

relationship at the 

0.01 level (2 – 

tailed) 

r = -0.624 

p < 0.001 

There is a 

significant 

negative 

relationship at the 

0.01 level (2 – 

tailed) 

Relatedness r = -0.601 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level 

(2 – tailed) 

r = -0.478 

p < 0.001 

There is a 

significant 

negative 

relationship at 

the 0.01 level (2 

– tailed) 

r = -0.312 

p < 0.001 

There is a significant 

negative relationship 

at the 0.01 level (2 – 

tailed) 

r = -0.258 

p < 0.001 

There is a 

significant negative 

relationship at the 

0.01 level (2 – 

tailed) 

r = -0.402 

p < 0.001 

There is a 

significant 

negative 

relationship at the 

0.01 level (2 – 

tailed) 

*. Correlation is significant at the 0.05 level (2-tailed). 
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        Table 4.2 show that at <0.001 p-values, by rule of rejection, the Ha will be accepted and reject 

the null hypothesis. Low level of interpersonal behavior affects the level of students’ amotivation 

in all domains. 

         Thus, “students’ amotivation‟ and “interpersonal behavior‟ has a significant relationship in 

learning physical education among all grade levels. It means that “interpersonal behavior” has an 

effect on the students' amotivation‟. The leading predictors of students amotivation is low 

relatedness with overall r = -0.402 and p < 0.001, followed by competence with overall r = -0.624 

and p < 0.001, and last is the autonomy support with overall r = 0.771 p < 0.001. 

Numerous studies that focus on physical education and sports highlight the fact that 

students (or athletes) who perceive higher levels of autonomy, competence, and relatedness 

exteriorize more self-determined forms of regulation and intrinsic motivation. These studies were 

conducted in the context of physical activity and sports. Students were evaluated both before and 

after the 8-month intervention on their perceptions of interpersonal teaching style, basic 

psychological requirements, self-determined motivation, and satisfaction gained from engaging in 

physical exercise. The evaluations were conducted using a variety of measures. 
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3.5. The Hierarchical Regression of Students’ Amotivation  

3.5.1. Relationship existing between students’ amotivation, demographic profiles, and 

interpersonal behavior in learning Physical Education 

After data was gathered and interpreted, it was found out that amotivation doesn’t have a 

significant relationship in the students’ demographic profiles. It was supported by the rejection of 

the null hypothesis and acceptance of Ha. The correlation coefficient of the relationship between 

the students’ demographic profile and overall dimension of amotivation shows that there is no 

significant relationship. However, results also show the positive relationship between the students’ 

amotivation and interpersonal behavior. Students’ amotivation and interpersonal behavior have a 

significant relationship in learning physical education among all grade levels. It means that 

“interpersonal behavior” has an effect on students' amotivation. 

The findings were also supported by data Hierarchical Model being formulated in terms of 

Amotivation and Demographic Profile and Amotivation and Interpersonal Behaviors. Tables are 

presented below to show the said date. 
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Table 5.1 

Relationship between Amotivation and Demographic Profile 

  R R Square Adjusted R 

Square 

Std. Error of 

the Estimation 

OVERALL amotivation 

and all demographic 

profile 

0.069 0.005 0.001 1.24100 

Ability beliefs and all 

demographic profile 

0.051 0.003 -0.001 0.99704 

Effort Beliefs and all 

demographic profile 

0.064 0.004 0.000 1.30274 

Value Placed on Task 

and all demographic 

profile 

0.075 0.006 0.002 1.09189 

Task Character and all 

demographic profile 

0.078 0.006 0.002 1.68748 

 

Hierarchical regression of amotivation per domain and demographic profile first is the task 

character with 1.68748 Std. error of the estimation. Second, effort beliefs with 1.30274 std. error 
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of the estimation. Third is the value placed on task with 1.09189 std. error of the estimation and 

lastly, ability beliefs with 0.99704 std. error of the estimation.  

The highest predictor of students’ amotivation and demographic profile is the task 

character which learners do not like the activities in PE, they find it boring, it is always the same 

thing, and the activities in PE are not stimulating.  

During childhood and adolescence, the physical education programs that are provided in 

schools may be the appropriate setting to provide the incentive and stimulation to engage in the 

practice of physical and sporting activities. During these years, it is important for children to 

develop healthy habits. Researchers who are interested in maximizing the motivation of young 

people in the context of school physical education have focused their attention on gaining an 

understanding of the various motivational processes that determine the levels of involvement in 

physical education or any other context involving sports. The aforementioned quality is one that 

can be considered a vital component in the process of improving one's skills. According to what 

they said, the most enjoyable part of the process was working to improve the team's abilities in 

practice so that they could perform better in games. They also noticed in their research that other 

aspects, such as the roles, and the affiliation to a team, created an increase in satisfaction and 

intrinsic drive. This was something that they found to be true. 

 

 

 

 



62 
 
 

3.5.2. Relationship existing between students’ amotivation and Interpersonal Behavior 

Table 5.2 report respectively the hierarchy regression of amotivation and Interpersonal 

Behaviors per domain. First is the task character with 0.13208 Std. error of the estimation. Second, 

ability beliefs with 0.12851 std. error of the estimation. Third are the effort beliefs on tasks with 

0.07641 std. error of the estimation. Last, value placed with 0.07069 std. error of the estimation.  

Table 5.2 

Relationship between Amotivation and Interpersonal Behaviors 

  R R Square Adjusted R 

Square 

Std. Error of 

the Estimation 

OVERALL 

amotivation and all 

Interpersonal Behavior 

0.997 0.993 0.993 0.10164 

Ability beliefs and all 

Interpersonal Behavior 

0.992 0.983 0.983 0.12851 

Effort Beliefs and all 

Interpersonal Behavior 

0.998 0.997 0.997 0.07641 

Value Placed on Task 

and all Interpersonal 

Behavior 

0.998 0.996 0.996 .07069 

Task Character and all 

Interpersonal Behavior 

0.997 0.994 0.994 0.13208 
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The highest predictors of amotivation and all interpersonal behavior is the task character. 

This indicates that students find learning PE challenging on the basis of task character and how it 

significantly affects their amotivational level. 

Researchers who are interested in optimizing young people's motivation in the context of 

physical education in schools have concentrated their efforts on understanding the different 

motivational processes that determine the levels of involvement in these activities. This is because 

physical education classes should include interventions that encourage physical activity from 

childhood to adolescence. Several studies have highlighted the necessity of intervention programs 

that involve instructional approaches and student participation as an effective strategy to boost the 

motivation of students to participate in physical education. 

The Hierarchy of Linear Regression of amotivation and profiles of the respondents and 

amotivation and interpersonal behavior in learning physical education correlates each other.  To 

examine the generalizability and strength of the component structure, the researcher used a 

multistep analysis of invariance approach. The model structure in both school samples was 

incorporated concurrently in a system of equations in the multistep modeling. Then, all of the 

equation's parameters that were identical across the two samples were gradually limited. 

Furthermore, the researcher assessed the correlations between students' amotivation and their in-

class effort in order to give information on the predictive validity of amotivation and respondent 

profiles, as well as amotivation and interpersonal behavior in studying physical education. All 

elements of amotivation were anticipated to be adversely linked with their in-class effort. This 

research supports the use of this instrument in physical education settings, signaling that a 

consideration of amotivation as a component in classroom learning may also be relevant in 
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physical education learning and teaching models. Such approaches have the potential to broaden 

our understanding of this vast collection of information by elucidating the mechanisms involved 

in physical education motivation. The amotivation taxonomy in physical education may aid future 

researchers in assessing and investigating how students' amotivation and self-determined 

motivation impact their cognition and behavior in physical education settings. During teaching and 

learning, the varied character of amotivation in physical education must be examined and handled 

instructionally. 

 

3.6 Implication of the Study 

 The study creates awareness about the fact that not all behaviors can be intrinsically or 

extrinsically motivated especially if students are not interested in an activity given to them 

(Seligma, 1975), not valuing task assigned to them (Ryan, 1995), and not confident enough about 

their own efficacy (Deci, 1975). Further, it emphasizes that teachers should not only focus on 

increasing motivation but must also consider how to reduce the amotivation of their students.  This 

study was able to analyze the importance of intervention of different trainings and programs 

focusing on interpersonal behavior of students.  Students also give awareness about the level of 

their own amotivation and identify the causes behind it.  Being aware gives realization to students 

to conduct self-motivation. Schools on the other hand can modify education policies for 

infrastructure improvement, teacher quality enhancement, and classroom teaching learning 

process. Parents can also be aware of the level of amotivation of their children to collaborate with 

schools and teachers on how to address the issue.  
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Several studies have shown that students' motivation in learning physical education plays 

an important role in understanding the participation of school-age students' physical activity and 

learning skills in physical education.  It should come as no surprise that elements that motivate 

students to participate in physical education classes have a significant impact on that participation. 

Students have the opportunity to engage in motivating aspects that either encourage or discourage 

them when participating in sports and physical education. The chance to discover new things is 

frequently what drives children's participation in physical education classes. The child's natural 

curiosity about the world around them serves as a powerful motivator for them to persist in finding 

solutions to challenges, gaining a grasp of movement skills, and maintaining performance. There 

is evidence from a number of studies that seems to support the hypothesis that the experience of 

students in physical education who have been successful in motivating students themselves, 

providing perceptions of competence, and enjoying themselves is a significant factor in the 

participation of high school students in physical activity. According to the findings, those students 

who were successful in boosting their level of autonomic motivation in physical education 

participated in a variety of physical activities during their moments of rest. 
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CHAPTER IV 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
 

This chapter presents the summary of the findings, the conclusions, and the 

recommendations by the researcher. 

 

4.1 Summary of the Study 
 

The goal of this study was to identify the many sources of amotivation in high school 

physical education classes. The findings provide compelling evidence for the numerous 

dimensions of amotivation in physical education, implying that amotivation can stem from a 

variety of causes. 

The findings reveal that employing the Amotivation Inventory in PE and the Interpersonal 

Behavior Scale in high school physical education were appropriate. The findings also reveal that 

children were uninterested in participating in physical education. 

 

4.2 Summary of the Results 

 

Of the 338 Grade 8 respondents, majority of them were aged 15 years old with 183 out of 

338 respondents. Of the 349 Grade 9 respondents, majority of them were aged 14 years old with 

178 out of 349 total respondents. Of the 311 Grade 10 respondents, majority of them were aged 

15 years old as well with 111 out of 311 respondents. 
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Both Grades 8 and 9 respondents have more female than male with 175 out of 338 and 180 

out of 349 respondents. While in Grade 10, the majority of the respondents were male with 164 

out of 311 respondents. Among the respondents, the majority of them did not receive honors with 

167 out of 338, 174 out of 349 and 155 out of 311 respondents. 

Among the 338 Grade 8 respondents, majority of their parents’ highest educational 

attainment were college level with 126 out of 338 respondents. Among the 349 Grade 9 

respondents, majority of their parents’ highest educational attainment were college level, which is 

129 out of 349 total respondents. Among the 311 Grade 10 respondents, majority of their parents’ 

highest educational attainment with professional degree and college level with 103 out of 311 

respondents. Majority of their parents’ occupations as head of family were semi-professional with 

114 out of 338, 121 out of 349 and 121 out of 311 respondents. Majority of their parents’ monthly 

income were Between PHP 20,962 and PHP 41,924/41,924 with 134 out of 338, 138 out of 349 

and 130 out of 311 respondents. 

The Grades 8, 9 and 10, respondents were sometimes amotivated doing physical education 

with weighted mean of 3.75, 3.08 and 3.71 respectively. The leading predictors of students 

amotivation is in the domain of task character. The Grades 8, 9 and 10, respondents always practice 

their interpersonal behavior with weighted mean of 5.34, 5.33 and 5.35 respectively. The Grade 8, 

Grade 9, and Grade 10 students’ demographic profiles and student amotivation were not 

significantly related. The Grade 8, Grade 9, and Grade 10 students’ amotivation and teachers’ 

support were significantly related. Amotivation and interpersonal behavior can be variables under 

the predictors of Learning Physical Education.  
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4.3 Conclusion  

This research provided a greater understanding that the amotivation of learners in learning 

physical education is the characteristic of the task. Characteristic of the task is one of the dimension 

of amotivaion where the level of students’ amotivation depends on the quality of the task given to 

them. Specific feature of task in learning physical education can give feelings of amotivation. 

When the task is not important to a learner’s life, it results to amotivation and minimal interest in 

performing physical activity. In addition, this study has shown that learners are also amotivated 

due to the low level of teachers’ support in terms of autonomy and relatedness support. Diminished 

interpersonal behavior or teachers’ social support is associated with amotivation in Junior High 

School students in learning Physical Education. The findings revealed that the level of motivation 

from teachers can also be a function of amotivation, which coming from the dimension of 

interpersonal behavior such as autonomy, competence, and relatedness support. It is very important 

that the teachers in Physical Education would identify and address the amotivation of learners. If 

the interpersonal behavior is established between teachers and learners, amotivation in class may 

diminish (Skinner, 2003). It is suggested that providing sufficient interpersonal support in Physical 

Education promotes students’ willingness for involvement in physical activity and learning the 

given task in Physical Education (Shen, 2009). Teachers who are autonomy-supportive might 

provide students with necessary information while encouraging them to use the information to 

solve a problem in their own way. Also, students’ perception of relatedness with teachers can be 

cultivated if the teachers demonstrates their willingness to care for students and take pleasure in 

forming relationships and interacting with students (Shen, 2009). A highly autonomy-supportive 
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learning climate in physical education can improve students’ perceived autonomy, competence, 

and relatedness and promotes greater learning (Ryan & Deci, 2000). 

In summary, the hierarchical correlation between secondary students ’amotivation, 

demographic profile, and interpersonal behavior distributed among the Secondary Students taking 

up Physical Education subject. The study concluded that amotivation in terms of students’ 

demographic profile (Social-Economic Status (SES), Gender, Age, Achievements), has no 

significant relationship with each other. However, low SES has a significant relationship with high 

level of students ’amotivation specifically in the domain of effort, beliefs and value placed on 

tasks. On the other hand, it was determined that students’ interpersonal behavior has a significant 

and positive influence towards their learning amotivation. 

The study enriched the understanding of SDT in physical education. The findings 

confirmed that interpersonal behavior can significantly influence students’ amotivation. In turn, 

autonomy, competence, and relatedness in physical education will facilitate students’ achievement. 

It appears that improving teaching approaches in providing more support for students’ autonomy 

and active participation gives enhancement to students’ learning physical education. Teachers with 

high level of interpersonal behavior to students are responsive, supportive, flexible, and motivate 

learners by instilling interest.  

A negative, or inverse correlation, between two variables, indicated that one variable 

increased while the other decreased, and vice-versa. This relationship may or may not represent 

causation between the two variables, but it does describe an observable pattern. A negative 

correlation can be contrasted with a positive correlation, which occurs when two variables tend to 

move in tandem (Hayes, 2021). Assessment of these hierarchical correlations is very essential for 
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the part of the students ’and teachers in order for them to evaluate and put actions to where to 

improve and adjusts in order to maximize work productivity. 

Despite the fact that this study successfully highlighted the impact of the hierarchical 

correlation between secondary students’ motivation, demographic profile, and interpersonal 

behavior among the Secondary Students taking up Physical Education subject, it has a number of 

shortcomings that limit the study and should be noted by future researchers. In particular, the 

impact of school’s support such as providing proper equipment for the subject for learning 

purposes or factors such as pressure or stress that can cause the amotivation of students toward 

learning Physical Education. In future research, it would be better to see if such factors have a 

mediating impact. Furthermore, age differences in amotivation should be examined as well since 

there is evidence that the domain of amotivation increases from Grade 8 to Grade 10. Social 

Economic Status and Low Relatedness are predictors in the amotivation of students. The influence 

of parents and peers should be examined where evidence shows that parental and peer influence is 

a significant predictor of young people’s attitudes and degree of involvement in physical activity 

(Welk, 1999). It would be helpful to know how teachers cope with amotivated students. 

Intervention programs are needed to be tackled, and this is a challenge to all aspiring Physical 

Education Teachers or any other subject-teachers in general. 

 

4.4 Recommendations  

Based on the study conducted, the following recommendations were made for students, 

teachers, school, and future researchers.  



71 
 
 

School Administrations. They must provide workshops and classes for teachers in order to boost 

the interest that pupils have in participating in physical education. In addition, a number of the 

components that contribute to students’ level of learning motivation truly need to be taken into 

consideration and treated in the appropriate manner. 

 

Students. It was recommended that they should understand and evaluate what influences their 

amotivation level in terms of learning Physical Education or any other subjects in general. There 

are more factors that can be considered that were not mentioned in this study. With these, they are 

able to do some adjustments as well as assessments in order to have excellent output and 

productivity.  

 

Teachers. It is recommended that they should monitor and evaluate their students in order to 

understand students’ problems and difficulties in learning Physical Education or any other subjects 

as this will serve as a guideline to maximize their performance, motivation level, and learning 

experiences.  

 

Curriculum Developer. They should choose appropriate teaching methods, define time frames, 

and provide training materials in both physical and digital versions for activities that are part of 

contemporary physical education. 

 

Future researchers. They should also undertake a study to further analyze the amotivation level 

of students in terms of learning Physical Education or any other subjects, as it seems to possess a 
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broad range of scope in productivity of learning. Furthermore, the school’s level of support was 

not evaluated in this study. Lastly, future researchers could look at or evaluate schools’ support 

such as providing proper equipment for the subject for learning purposes or factors such as pressure 

or stress that can cause the amotivation of students toward learning. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



73 
 
 

References 

 

 

Abos, A., Heerens, L., Sevil Serrano, J., Julian, J., & Garcia-Gonzales, L. (2019). Does the Level 

of Motivation of Physical Education Teachers Matter in Terms of Job Satisfaction and 

Emotional Exhaustion? A Person-Centered Examination Based on Self-Determination 

Theory. International Journal of Environmental Research and Public Health. 16. 2839. 

10.3390/ijerph16162839.  

Bick-har, L. (2019). Social Support, Well-being, and Teacher Development. 10.1007/978-981-

13-3577-8.  

Cheon, S., Reeve, J., & Song, Y. (2016). A Teacher- Focused Intervention to Decrease PE 

Students’ Amotivation by Increasing Need Satisfaction and Decreasing Need Frustration. 

Journal of Sport & Exercise Psychology. 38. 10.1123/jsep.2015-0236.  

Cheon, S., Reeve, J., & Ntoumanis, N. (2019). An intervention to help teachers establish a 

prosocial peer climate in physical education. Learning and Instruction. 64. 

10.1016/j.learninstruc.2019.101223.  

Collie, R., & Martin, A. (2015). Teachers’ psychological needs, motivation, and autonomy-

support: Impacts on students’ growth goals and achievement outcomes. 

https://psycnet.apa.org/record/2015-51330-001.  

Cuatro, P., & Arenillo, S. (2015). Classroom climate among teacher education mathematics 

students. Asia Pacific Journal of Education, Arts and Sciences, Vol. 3 No. 4. 

http://www.apjmr.com/wp-content/uploads/2015/10/APJMR-2015- 3.4.3.10.pdf.  



74 
 
 

Garcia, A., Moore, E., & Fry, M. (2014). Motivational Responses in PE Predict Motivation to be 

Physically Active. 

https://www.researchgate.net/publication/283906815_Motivational_Responses_in_PE_Pr

edict_Motivation_to_be_Physically_Active.  

Gorgonio, J. (2017). School climate determinants: perception and implications. . Asia Pacific 

Journal of Education, Arts and Sciences, Vol. 4 No. 2 

https://pdfs.semanticscholar.org/cdce/718351a96aca7fdca8bccd4e11151dd78f0f.pdf.  

Graham, A. (2018). Why should schools teach climate education? UN CC: Learn. 

https://medium.com/uncclearn/why-should-schools-teach-climate-education- 

f1e101ebc56e.  

Green-Demers, I., Legault, L., Pelletier, D., & Pelletier, L. (2008). Factorial invariance of the 

Academic Amotivation Inventory (AAI) across gender and grade in a sample of Canadian 

high school students. Educational and Psychological Measurement, 68(5), 862- 880.. 

https://doi.org/10.1177/0013164407313 

Hagger, M., & Protogerou, C. (2018). Affect in the context of self-determination theory. 

10.1093/oso/9780190499037.003.0007.  

Hera, J., Cardenas, & Cerado, E. (2016). School climate, teachers' efficiency and learning 

outcomes in Koronadal City Schools Division, Philippines. Journal of Modern Education 

Review. 6. 19-25. 10.15341/jmer(2155-7993)/01.06.2016/003.  

Legault, L., Green-Demers, I., & Pelletier, L. (2006). Why do high school students lack 

motivation in the classroom? Toward an understanding of academic amotivation and the 

https://doi.org/10.1177/0013164407313


75 
 
 

role of social support. Journal of Educational Psychology, 98(3), 567–582. 

https://doi:10.1037/0022- 0663.98.3.567.  

Magulod, G. (2017). Factors of school effectiveness and performance of selected public and 

private elementary schools: implications on educational planning in the Philippines. Asia 

Pacific Journal of Multidisciplinary Research, Vol. 5, No. 1.. 

https://pdfs.semanticscholar.org/1b00/04be92780e3c978706ee92335c3ec0f37384.pdf 

Ntoumanis, N., Pensgaard, A., Martin, C., & Pipe, K. (2004). An Idiographic Analysis of 

Amotivation in Compulsory School Physical Education. Journal of Sport & Exercise 

Psychology. 26. 197-214. 10.1123/jsep.26.2.197.  

Saad, K. (2011). Emotionally Smart Makes You More Motivated: Associations between 

Emotional Intelligence, Motivation, and Work Outcomes in Police Source Handlers. 

http://dx.doi.org/10.20381/ruor-4684 

Sanchez-Oliva, D., Mouratidis, A., Leo, M., Chamorro, J., Pulido-Gonzales, J., & Garcia-

Calvon, T. (2020). Understanding Physical Activity Intentions in Physical Education 

Context: A multi-level Analysis from the Self-Determination Theory. International journal 

of environmental research and public health, 17(3), 799.. 

https://doi.org/10.3390/ijerph17030799 

Shen, B., Li, W., Sun, H., & Rukavina, P. (2010). The Influence of Inadequate Teacher-to-

Student Social Support on Amotivation of Physical Education Students. Journal of 

Teaching in Physical Education. 29. 10.1123/jtpe.29.4.417.  

Shen, B., Wingert, R., Li, W., Sun, H., & Rukavina, P. (2010). An Amotivation Model in 

Physical Education. Journal of Teaching in Physical Education. 29. 10.1123/jtpe.29.1.72.  

https://pdfs.semanticscholar.org/1b00/04be92780e3c978706ee92335c3ec0f37384.pdf
http://dx.doi.org/10.20381/ruor-4684
https://doi.org/10.3390/ijerph17030799


76 
 
 

Sobejana, N. (2016). Educational technology and academic performance of students in basic 

English in selected higher education institutions in Davao del Sur. University of 

Mindanao. http://umindanao.edu.ph/journal/wp- content/uploads/2017/01/1_Educational-

technology-and-academic-performance-of-students-in- basic1.pdf 

Terrier, L., Rech, A., Marfaing, B., & Fernandez, S. (2018). How to Deal with Amotivated 

Students? Using Commitment to Reduce Amotivation as Applied to Hospitality Training. 

Journal of Hospitality & Tourism Education. 30. 1-8. 10.1080/10963758.2017.1413379.  

Vallerand, R., Pelletier, L., & Koestner, R. (2008). Reflections on Self- Determination Theory. 

Canadian Psychology/Psychologie canadienne. 49. 257-262. 10.1037/a0012804.  

 

http://umindanao.edu.ph/journal/wp-%20content/uploads/2017/01/1_Educational-technology-and-academic-performance-of-students-in-%20basic1.pdf
http://umindanao.edu.ph/journal/wp-%20content/uploads/2017/01/1_Educational-technology-and-academic-performance-of-students-in-%20basic1.pdf


77 
 
 

Appendix A: Request of Endorsement from the School Division 
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Appendix B: Request for Permission to Conduct Research to the School 
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Appendix C: Informed Consent Form to the Participants 
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Appendix D: Endorsement Letter from the School Division 
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Appendix E: Permission to Use an Existing Instrument 
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Appendix F: Recommendation of Instruments from the Expert  

 

Instruments Recommendation from the Experts 

 

 

Raters: Three English Licensed Professional Teacher  

 

Instruments: AI PE and Interpersonal Behavior Scale 

 

 

1. Content Enough evidence and reasoning and range of ideas 

 

2. Vocabulary  Use of sophisticated and correct words in sentence.  

 

3. Grammar Grade 8,9, & 10 students can comprehend and easily 

understand the words use in a sentence. 
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Appendix G: Authenticity Certificate 
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Appendix H: Language Editor’s Certificate 
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Appendix I: Certificate of Compliance 
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Appendix J: Amotivation Inventory-Physical Education 

How often do you find that you do not want to participate in PE activities? 

 Never Sometimes Always 

 1 2 3 4 5 6 7 

Using the scale provided, please indicate the extent to which each statement 

corresponds to your own reasons for not wanting to participate in PE activities. 

I don’t participate in PE activities…  Does not 

correspond 

at all 

Corresponds 

moderately 

Corresponds 

exactly 

1. Because, for me, PE holds no interest 1 2 3 4 5 6 7 

2. Because, I’m not good at PE 1 2 3 4 5 6 7 

3. Because I’m not energetic enough for 

PE 

1 2 3 4 5 6 7 

4. Because participating in PE is not 

important for me 

1 2 3 4 5 6 7 

5. Because participating in PE is not 

valuable to me 

1 2 3 4 5 6 7 

6. Because I don’t have what it takes to 

do well in PE 

1 2 3 4 5 6 7 

7. Because I’m a bit lazy 1 2 3 4 5 6 7 

8. Because I don’t like the activities 

being played in PE 

1 2 3 4 5 6 7 

9. Because I have no good reason to 

participate in PE 

1 2 3 4 5 6 7 

10. Because I find that the activities being 

play is boring 

1 2 3 4 5 6 7 

11. Because I don’t like to invest the 

effort that is required for PE 

1 2 3 4 5 6 7 

12. Because I have the permission that 

it’s always the same thing in PE 

everyday 

1 2 3 4 5 6 7 
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13. Because I don’t have the 

knowledge/skill required to succeed 

in PE 

1 2 3 4 5 6 7 

14. Because I don’t have the energy to 

participate in PE 

1 2 3 4 5 6 7 

15. Because the activities in PE are not 

stimulating 

1 2 3 4 5 6 7 

16. Because the tasks demanded of me in 

PE surpass my ability 

1 2 3 4 5 6 7 

 

Ability beliefs: 2,6,13,16; Effort beliefs: 3,7,11,14; Value of task 1,4,5,9; Task characteristics: 8,10,12,15 
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Appendix K: Interpersonal Behavior Scale 

 

How often do you find that you do not want to participate in PE activities? 

 Never Sometimes Always 

1. I feel that my PE teacher sincerely 

cares about me 

1 2 3 4 5 6 7 

2. My PE teacher does not care if I 

succeed or fail 

1 2 3 4 5 6 7 

3. When I ask my PE teacher to help me 

with a problem, s/he ask me what I 

think before giving me their opinion  

1 2 3 4 5 6 7 

4. The feedback I get from my PE 

teacher makes me feel confident in 

my ability to learn in PE 

1 2 3 4 5 6 7 

5. My PE teacher encourages me to be 

myself. 

1 2 3 4 5 6 7 

6. I feel that my PE teacher honestly 

enjoys spending time with me 

1 2 3 4 5 6 7 

7. The feedback I get from my PE 

teacher takes the form of useful 

information for learning 

1 2 3 4 5 6 7 

8. My PE teacher seems to be genuinely 

interested in what I do 

1 2 3 4 5 6 7 

9. My PE teacher only tells  1 2 3 4 5 6 7 

10. My PE teacher provides me with lots 

of opportunity to make personal 

decisions in what I do 

1 2 3 4 5 6 7 

11. My PE teacher send me the message 

that I’m capable of learning in PE 

1 2 3 4 5 6 7 

12. My PE teacher openly acknowledges 

my thoughts and feelings although 

they may be different from theirs 

1 2 3 4 5 6 7 

 

Support of autonomy: 3,5,10,12; Support of Competence: 4,7,9,11; Support of 

relatedness:1,2,6,8; Reverse scoring: 2,9 
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Appendix L: Sample Online Survey Form 
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Appendix M: Accomplished Survey Form 
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Appendix N: Responses to Secondary Students’ Demographic Profile, Amotivation, and Teachers’ Support in 

Learning Physical Education: A Hierarchical Correlation Study Survey Form Grade 8 (Raw Data) 
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Appendix O: Responses to Secondary Students’ Demographic Profile, Amotivation, and Teachers’ Support in Learning Physical 

Education: A Hierarchical Correlation Study Survey Form Grade 9 (Raw Data)
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Appendix O: Responses to Secondary Students’ Demographic Profile, Amotivation, and Teachers’ Support in Learning 

Physical Education: A Hierarchical Correlation Study Survey Form Grade 10 (Raw Data)
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