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Introduction
This Instructional Toolkit provides user-
friendly ABA and DTT strategy guide, 
which includes definition, function and 
step-by-step process for the use of the 
Sped teacher. Integration of technology 
is also present in this toolkit which 
includes PowerPoint presentations, 
audiovisual materials, and videos. 
Sample lessons and technology based 
materials are also included.

It is designed 
to provide 
better 

understanding 
of Applied 
Behavior 

Analysis (ABA) 
and Discrete 
Trial Training 

(DTT)



Rationale
The Instructional Toolkit is developed to 
help special education teachers 
implement ABA and DTT strategy 
properly. It will give them a clear 
understanding of the behavior 
modification strategies, how it should be 
done, and when they can use it.



About the Toolkit
The Instructional Toolkit is composed of 
information about ABA and DTT, its 
definition, purpose and process of 
implementation. 

This toolkit is created to help the Special 
education teachers in Antipolo City Sped 
Center (ASCS) in their encountered 
problems regarding behavior 
modification.



About the Toolkit
It is a technology-based toolkit that 
uses PowerPoint software and 
hyperlinks of videos, printable forms and 
printable ABA and DTT tools. 



Objectives
This is set to help the Sped teachers to:
1. Easily comprehend the ABA and DTT 
strategies through a step-by-step 
process and procedure 
2. Manipulate the materials following the 
ABA and DTT strategy
3. Utilize the lessons effectively and 
efficiently using this toolkit
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Hi Teacher!

We’re here to help 
you in modifying 
behaviors of your 
students. 

Are you ready to 
learn more about 
ABA and DTT?



What is 
ABA?

“ABA” 

stands for 

Applied

Behavior 

Analysis
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What is Applied Behavior 
Analysis (ABA)?
ABA is a set of principles that form the basis 
for many behavioral treatments. It is based on 
the science of learning and behavior. This 
science includes general “laws” about how 
behavior works and how learning takes place. 
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"Behavior" refers to 
a l l kinds of actions 
and ski l ls (not just 
misbehavior). 

"Environment" 
includes a l l sorts of 
physical and social 
events that might 
change or be 
changed by one's 
behavior. 

ABA IN A 
NUTSHELL

(Autism Speaks Autism Treatment Network, 2018)



What is Applied Behavior 
Analysis (ABA)?
ABA strategy applies laws to behavior 
treatments in a way that helps to increase 
desired behaviors. It also help reduce 
behaviors that may interfere with learning or 
behaviors that may be harmful. It’s also used 
to improve focus, social skills, attention, 
memory, and academics. 
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ABA can 
be used to 

help 
decrease 
problem 
behaviors. 



Benefits of ABA 
to Children 

with 
Autism Spectrum 

Disorder
19



ABA-based approach to behavior intervention 
is useful to concerning behaviors such as 
learning difficulty, skill acquisition, 
communication problems and behavior 
problems. (Autism Speaks Autism Treatment 
Network, 2018)
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Will ABA Benefit a 
child?

Is the child. .

 having difficulty in 
learning?

having problems 
acquiring new ski l ls?

Having difficulty in 
communicating?

experiencing 
behavior problems?



ABA Method Support Person with ASD in 
Variety of Ways:
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The child 
should learn 
what “to do,” 
not just what 

“to stop 
doing.”

Teach skills to replace problem 
behaviors

Increase positive behavior and reduce 
interfering behavior 

Maintain good behavior
Change response to the child’s 

behavior
Generalize or transfer behavior from 

one situation to another



Learning
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What Will I Learn?

• Basic knowledge 
about applied 
behavior analysis 
(ABA)

• Applying ABA in 
activity based 
scenarios that 
promote real-
world application



ABA
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ABA is a method 
of introducing 

systemic 
interventions on 
learners to cause 

change to 
problematic 
behavior 

 These behaviors must be socially 
significant in order to cause effective 
long-term change 



VIDEO

(Tarnava et al., 2015) 24



have 
strong roots in classical and operant 
conditioning 

the reinforcement and 
Punishment
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Have 
strong roots in 

classical and operant 
conditioning 

The reinforcement 
and 

Punishment



principles of 
operant conditioning, positive and 
negative reinforcement are principles of 
operant conditioning which is a learning 
process whereby the consequence of a 
behavioral response
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Principles of 
operant conditioning, 
positive & negative 
reinforcement are 
principles of 
operant conditioning 
which is a learning 
process whereby 
the consequence of 
a behavioral 
response



affects the 
likelihood that an individual will produce the 
behavior again these 
reinforcement procedures can be used with 
both typical and atypical 
developing children as well as students 
with psychological disorders 
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Affects the 
likelihood that an 
individual will produce 
the behavior again 
these 
reinforcement 
procedures can be 
used with both 
typical and atypical 
developing children as 
well as students 
with psychological 
disorders 
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Principles:
Positive 

and
Negative



positive reinforcement is a very powerful and 
effective tool to help mold and change 
behavior it works by praising and rewarding 
desired behavior which in turn makes the 
behavior more likely to happen in the future 
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Positive reinforcement 
is a very powerful and 
effective tool to help 

mold and change 
behavior it works by 
praising and rewarding 
desired behavior which 
in turn makes the 

behavior more likely to 
happen in the future.
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One way to 
make positive 
reinforcement 
available to all 
students is to 
use a behavior 
chart.
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When using positive 
reinforcement on 
children with autism 
it is important to 
use tangible 
reinforcement such 
as edibles or time 
to play with their 
toys. 

A behavior chart would 
include every student's 
name and places for them 
to put stickers whenever 
they are following the rules 

By using a behavior chart students can always 
see who is following the classroom rules which 
then positively reinforces good behavior.



in negative reinforcement a response or 
behavior is strengthened by stopping 
removing or avoiding a negative outcome or 
aversive stimulus

INSTRUCTIONAL TOOLKIT FOR TEACHERS 32

In negative 
reinforcement a 
response or 
behavior is 
strengthened by 
stopping, 
removing or 
avoiding a 
negative outcome 
or aversive 
stimulus
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IN THIS 
EXAMPLE: The 
reinforced behavior 
is LOOSE-LEASH 
WALKING.

The punished 
behavior is 
PULLING ON THE 
LEASH.

THE 4 QUADRANTS OF OPERANT CONDITIONING
When training an 

animal, there is one 
behavior that we 
want to reinforce 

(increase), and 
another behavior 
that we want to 

punish (decrease). 
We can add 

something good or 
bad (-negative) to 

get the behavior we 
want.  
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- physical touch 
- partial touch 
- modeling 
- gestures or positional resources which 
means locating an item somewhere 
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child with Autism



This is a sample 

conversation that you 

would do prompting  

for a child with Autism
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Teacher: Hi Alex! Are you excited about 
Christmas?
Alex gives me no response 
Teacher: Are you  excited about Christmas?
Alex: Yeah I want to open my yeah I want to 
open my presents 
The teacher would then smile 
Teacher: Me too. What presents did you ask for? 
Alex: her presents what presents did you ask 
for 
Teacher will say “For Christmas I asked for..”
Alex:  I asked for a bike
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Teacher then responds cool multiples towards 
Alex 
Teacher: Are you excited about Christmas?
Alex:  Yeah, I want to bike teacher 
Teacher gives a bigger tickle and a bike 
Teacher: That's great! I've got my treat all 
decorated with 
Ornaments. I put ornaments on my tree (Teacher 
would point to a tree) 
Teacher:I put heart ornaments on my tree 
Alex: That's so great (Teacher would give a big 
temple she cut out)

Click the icon 

for the 

materials

file:///C:/Users/admin/Desktop/THESIS/Toolkit/ABA TOOLS.pptx
file:///C:/Users/admin/Desktop/THESIS/Toolkit/ABA TOOLS.pptx
file:///C:/Users/admin/Desktop/THESIS/Toolkit/ABA TOOLS.pptx
file:///C:/Users/admin/Desktop/THESIS/Toolkit/ABA TOOLS.pptx
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Shaping New Behaviors

Wendy Zeballos, Ed.D., BCBA-DINSTRUCTIONAL 
TOOLKIT FOR TEACHERS47



Key Concept Of Shaping Behavior
Reinforcement
What is it?

What exactly does it do?

How often does it occur?

How do we present it?

Why is it so IMPORTANT?

INSTRUCTIONAL 
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• Simple to learn and use
• Helps your child feel good about 

him or herself
• Builds a positive relationship between 

you and your child 
• Creates a positive environment

Why We Should Use Positive
Reinforcement

INSTRUCTIONAL 
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Behavioral Teaching Strategies
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• Decide on a target
• Reduce a complex skill (behavior) into 

smaller elements
• Use prompts and prompt fading to teach 

individual elements
• Use reinforcement to strengthen the new 

skill

Behavioral Approach To
Teaching New Skills
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TOOLKIT FOR TEACHERS51



• Imitation Training

• Shaping

• Differential Reinforcement

• Prompts

Teaching Procedures

INSTRUCTIONAL 
TOOLKIT FOR TEACHERS52



Guidelines For Imitation Training

Cooper, Heron and Heward, 2007

• Keep the teaching active and brief
• Reward both prompted and imititative
response

• Pair verbal praise and attention with a 
tangible reward

• If your child’s progress break down, 
back up, and move ahead slowly

• Remember to fade out verbal and 
physical prompts

• Stop imitation on training when your child 
consistently imitates others

INSTRUCTIONAL 
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Imitation Training Example
Parent says, “Do this.”
Child imitates
Parent says, “Awesome” 
gives tangible reward.

INSTRUCTIONAL 
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Shaping shares certain features of the game 
“hot and cold.”

In playing “hot & cold,” you reward any
movement that takes the child closer to the
prize. Each of those successive movements is
a closer approximation of the desired
behavior. If the prize is under the couch, and
the child is moving toward the couch, every
time the child takes a step toward the couch
you are yelling, “hotter,” and you are rewarding
the behavior.

Shaping

M o r g a n , 1 9 7 4
INSTRUCTIONAL 
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If the child moves
away from the couch,
you would yell, “colder”

(non-rewarding).



Steps Of A Shaping Process
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C o o p e r , H e r o n a n d H e w a r d , 2 0 0 7

Guidelines For Using Shaping

• Identify the first behavior to 
reward.

• Proceed in small steps.
• Set a limit of approximations that 

will be rewarded at each level
• Continue to reward until you reach 

the target behavior
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Teaching New Skills Using Prompts
Why prompts are an important part of 
teaching new skills.

• The function of a prompt is to produce the 
occurrence of a behavior, so it may be 
reinforced.

• They help children perform a correct 
response, so that the behavior can be 
reinforced and strengthened

• Prompts make teaching more efficient
• Prompts increase the chances that a 
correct response will occur

INSTRUCTIONAL 
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The Three Common Response
Prompts

Verbal Instruction

• Vocal verbal instruction

• Non verbal instruction

Modeling

•Demonstrate the desired
behavior
•Easy and practical to use

Physical Guidance

•Is effective but intrusive

•Requires direct physical
involvement between parent
and child

Least to
Most

Most to
Least

Cooper, Heron and Heward, 2007 INSTRUCTIONAL 
TOOLKIT FOR TEACHERS59



Target behavior:
Saying “Thank you”

Verbal instruction: 
And what do you 
say?

Verbal Prompt
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Modeling Prompt
Target behavior:
Raise arms

Model: 
Parent raises 
arms and show 
the child

INSTRUCTIONAL 
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Physical Prompt
Target behavior:
Tying shoe

Physical: 
Guide them using 
hand-over-hand

INSTRUCTIONAL 
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Effective Prompting
• Effective prompts focus the child’s 

attention to the instruction
• They should be as weak as possible
• Remove as quickly as possible

INSTRUCTIONAL 
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Task Analysis Definition
Breaking down a particular task into steps.

For example, you would use a task analysis to 
teach a severely disabled student how to dress, 
eat, fold laundry, brush their teeth, or other 
day to day tasks.
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Why Use Task Analysis?
Teachers must assess students to determine 
baseline data in order to begin instruction.
Teaching students to perform daily tasks will 
increase their independence, self confidence, 
and social acceptability. 
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Important Information
Parents are the child’s first teacher.
Teachers need to coordinate efforts with 
parents if possible.
Eating and personal care skills should be taught in 
natural environments.
Provide instruction at natural times (Lunchtime).
Avoid instruction activities in public that can be 
demeaning.
Be aware of students cultural practices.
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How to drink from a cup:
Environmental Information
Elementary- moderate task analysis (3rd grade 
student)
Subject: Elementary student with a moderate 
disability
Domain: Personal responsibilities and relationships
Environment:  Home/school/ restaurants
Sub environment: kitchen/ cafeteria/dinning room
Skill: drinking from a cup (use a flexible, plastic 
cup with a small rim.)   
Look at the website to see more examples
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http://maxweber.
hunter.cuny.edu/p
ub/eres/EDSPC71
5_MCINTYRE/Tas
kAnalysis.html

http://maxweber.hunter.cuny.edu/pub/eres/EDSPC715_MCINTYRE/TaskAnalysis.html


How to Drink from a Cup:
Task Analysis Steps
Place the cup with drink inside the cup on the 

table in front of the student.
Place both hands around the sides of the cup.
Slowly pick the cup off the table.  
Open your mouth.
Place the cup on your lips while your mouth is 

still open, but not on your teeth.
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How to Drink from a Cup:
Task Analysis Steps
Slowly tilt the open end of the cup towards 

your mouth until the liquid falls into your 
mouth.

Continue tilting the cup for 1 second.
Close your mouth without biting the cup and 

swallow the liquid.
Remove cup from mouth with both hands.
Slowly return the cup to the table using both 

hands, with the open end of the cup upright.
Repeat if you want to drink more.
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Closing
With a student population having moderate, 
severe, or profound disabilities a task analysis 
is part of daily lesson planning.
Each student has unique needs so a separate 
task analysis would be devised for individual 
goals. 
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ABA VIDEOS
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Sample Lesson: Compliance
Scenario: Packing Away of Toys
Teacher: “Jason, pack away time.”
Jason: (tries to escape by standing up)
Teacher: (blocks Jason and prompt 
compliance by pointing to the toys)
Jason: (tries to look for other way)
Teacher: (used physical/hand over hand 
gesture to prompt Jason in picking up the 
toys)



WHAT IS DTT? stands 
for 

Discrete 

Trial 

Training
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Discrete Trial Training (DTT)
Discrete Trial Training consist of an adult 
using adult-directed, massed trial 
instruction, reinforcers, and clear 
contigencies and repetition to teach a 
new skill or behavior.
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What Will I Learn?
• Learning basic knowledge about 

discrete trial training (DTT).
• Applying DTT in activity based 

scenarios that promote real-world 
application.
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KEY POINTS

- Think about how 

discrete trial 

training could be 

used to increase 

the learner’s ability 

to complete the 

assigned task?

- - Focal learner with 

ASD: boy in blue 

shirt at table
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What Will I Learn?
• Learning basic knowledge about 

discrete trial training (DTT).
• Applying DTT in activity based 

scenarios that promote real-world 
application.
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DTT consist of the 

following core 

components:

1. Antecedent

2. behavior, and

3. consequence
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tRY AGAIN!



86

CORRECT!



Example 
of Giving 

corrective 
feedback
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THE TEACHER 
POINTED THE 

CORRECT PICTURE



DTT Goals
Goals that can be addressed by using 
discrete trial training include:
 Improve verbal communication skills
 Respond to questions
 Increase responses
 Increase academic skills
 Increase perspective-taking skills
 Increase emotion recognition
 Increase adaptive behavior (safety 

issues)
88
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Basic Activity: Discrete Trial Training 

CONCEPT
DEFINITION

Match the following definition to the 
concept 

Instruction, cue or stimuli signaling 
the learner to demonstrate a 
specific behavior to receive a 

reinforcer

The response from the learner

Delivered immediately following the 
learner’s response and can include 

reinforcement or corrective 
feedback



You are 
right!

NEXT
105



Oops. Try 
again.

BACK
106
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Basic Activity: Discrete Trial Training 

CONCEPT
DEFINITION

Match the following definition to the 
concept 

Instruction, cue or stimuli signaling 
the learner to demonstrate a 
specific behavior to receive a 

reinforcer

The response from the learner

Delivered immediately following the 
learner’s response and can include 

reinforcement or corrective 
feedback



You are 
right!

NEXT
108



Oops. Try 
again.

BACK
109
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Basic Activity: Discrete Trial Training 

CONCEPT
DEFINITION

Match the following definition to the 
concept 

Instruction, cue or stimuli signaling 
the learner to demonstrate a 
specific behavior to receive a 

reinforcer

The response from the learner

Delivered immediately following the 
learner’s response and can include 

reinforcement or corrective 
feedback



You are 
right!

NEXT
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Oops. Try 
again.

BACK
112
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DTT Data Sheet_0.pdf
DTT Data Sheet_0.pdf
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TA Lesson Progression.pdf
TA Lesson Progression.pdf
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Self-Graphing Data Sheet.pdf
Self-Graphing Data Sheet.pdf
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Positive Reinforcer Selection Checklist.pdf
Positive Reinforcer Selection Checklist.pdf
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DTT Perparing for Lesson Planning worksheet.pdf
DTT Perparing for Lesson Planning worksheet.pdf
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DTT RESOURCES 
AND TOOLS FOR 
DTT

By using DTT team 
members can 
break a behavior 
or skill into 
discrete steps. 
Team members 
use trials to 
teach the 
discrete steps. 

DTT Step-by-Step.pdf
DTT Step-by-Step.pdf
Implementation Checklist for DTT.pdf
Implementation Checklist for DTT.pdf
DTT Data Sheet.pdf
DTT Data Sheet.pdf
Parent's Guide to DTT.pdf
Parent's Guide to DTT.pdf
Additional Resources for DTT.pdf
Additional Resources for DTT.pdf
DTT EBP packet.pdf
DTT EBP packet.pdf


http://afirm.fpg.unc.edu/discr
ete-trial-training
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http://afirm.fpg.unc.edu/discrete-trial-training
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GLOSSARY 
Antecedent 

a cue that tells the learner to use the target skill/behavior. 

Applied Behavior Analysis 

the use of behavioral techniques to teach a learner a new skill

Discrete task 

a task that requires a single response and is of a relatively short duration. 

Discrete trial training 

discrete trial training consists of an adult using adult-directed, massed trial instruction, reinforcers, and 

clear contingencies and repetition to teach a new skill or behavior

Discrimination training 

method of teaching a learner a new response to a stimulus when using DTT
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Discriminative stimulus 

instruction, cue, or stimuli signaling the learner to demonstrate a specific behavior to receive a 
reinforcer

Generalization 

when the target skill or behavior continues to occur when the intervention ends, in multiple settings, and 
with multiple individuals (e.g. peers, teachers, parents)

Gestural prompt 

a gesture/movement provides the learner with ASD information about how to use a target skill or 
complete a task. 

Individualized Intervention 

an intervention that is planned and implemented in a way specific to the learner receiving the 
intervention

Maintenance trial 

consists of the learner demonstrating a skill that is already mastered

Massed trial teaching 

a primary characteristic of DTT. Massed trial teaching involves team members repeating the same 
learning trial several times in a row to shape the behavior of the learner
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Model prompts 

involve demonstrating the target skill and are used when verbal or visual prompts are not sufficient in 
helping learner with ASD use the target skill correctly. 

Positive reinforcement 

refers to the presentation of a reinforcer after a learner uses a target skill/behavior, therefore 
encouraging him/her to perform that behavior again.

Prompt 

any help provided that will assist the learner in using specific skills. Prompts can be verbal, gestural, or 
physical.

Reinforcement 

feedback that increases the use of a strategy or target behavior/skill. 

Reinforcer menu 

a menu of objects, pictures, or text from which a learner can select a reinforcer. 

Reinforcer sampling 

helps to identify activities and materials that are motivating to learner with ASD. 
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Social reinforcer

found in any setting, but might need to be taught to learners with ASD if these reinforcers are not 
inherently reinforcing. Examples include facial expressions, words and phrases ("Good job!"). 

Tangible reinforcers

objects that a learner with ASD can acquire. 

Task analysis 

breaks down complex target skills or behaviors into smaller steps.

Team members 

includes the parents, other primary caregivers, IEP/IFSP team members, teachers, therapists, early 
intervention providers, and other professionals involved in providing services for the learner with ASD.

Verbal prompts 

includes any verbal assistance provided to learners to help them use a target skill correctly. Verbal 
cues range in intensity level from least to most restrictive. 
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